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Almost everyone will agree that being a teacher in the pandemic period is not an easy task.
Teaching consecutive translation online is even more difficult. Oral translation is a complex
process involving articulation, hesitation, facial expression, pauses and intonation. Many people
find it tougher when it is done online. It is true that compared to simultaneous translation,
consecutive translation requires less mental strain. In addition, it is a subject to stricter
requirements. But despite the fact that translation theory allows for a variety of losses here, such
as skipping a repetitive thought, skipping a word, simplifying a syntactic structure, neutralizing
a style, in consecutive translation the translator is still responsible for maintaining the semantic
and syntactic structure of the text. In oral translation an interpreter is concentrated to grab the
main idea of what has been said and might make some mistakes in terms of grammar or
vocabulary. In other words, in oral translation fluency comes first and grammatical accuracy is
followed. However, that does not mean that an interpreter can use different transformation
methods such as omission, addition, compensation, antonymous translation or etc. the way s/he
wants to. They still need to follow the rules of the most influential equivalence theories that
have been proposed by scholars in the field, such as Jakobson (1959), Nida and Taber (1969),
Catford (1965), Newmark (1981), Baker (1992), Pym (2010) and many others. As we know, in
any kind of translation it is important to consider the target audience. The undoubted advantage
of oral translation is that the interpreter knows who makes up his or her audience and can even
ask the questions to the author if the utterance does not seem clear.

Teaching theory and practice of translation to fourth- year students and practicing
consecutive translation online seemed to be burdensome at first. After a deep and through
discussions, we decided to use YouTube application for the practice. Teachers are medium in
this case meaning that instead of asking the speaker to repeat if there is something obscure, the
students can ask us to rewind the recording in case it is needed.

In the paper we will share our experience to show the way we have been working during

the pandemic trying to make the practice as closer to the real-life situation as possible.
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Critical thinking with its principles and skills have recently been acknowledged in language
education. Language learning has no longer been viewed as a passive habit- formation process
but rather an internal mentalistic process which involves a great deal of cognitive skills and
hypothesis -testing. In Iraq, although the communicative approach is officially adopted in
teaching English as a foreign language, teaching reading comprehension still focuses on
accumulation of vocabulary items and clichés and manipulation of key grammatical structures
as well as discourse markers which happened to be used in simplified excerpts selected from
literature, history or science. No attention is paid to higher Cognitive and critical thinking skills
that challenge learners’ knowledge and values or touch on their lives and reality

The present paper provides suggestions for infusing critical thinking skills into teaching the
foreign language skills in general and reading comprehension in particular. My argument is that
incorporating critical thinking skills which include interpretation, analysis, evaluation,
inference, explanation, and self-regulation into teaching reading comprehension will provide a
better foundation for comprehension and active participation in the classroom activities and

thereby help overcome monotony that characterize foreign language classroom.
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6md, dgMBgmo  Bbows  Mbs  goblibgs3wgdmEgl  ©mbggdol  dobgzom  0dol
39035¢0Lfobgdom vy MHMIger LYFOBEY XAMBRMIG §35J3L Lodd9.9M gMHMO Y39y
3600836903560 LEHOHBHIY09 §935J9BMm BEBHWIBEHO O0LIMBdOML S©bodbMEo GHgJuEol
39M390dm, 9mddg 430M90DY, 93BMMOL IMI0JIMNWYOsDY S L3N0 FMbOBEOYGOS
0585850 459 g35L 65§o0TMgdoL 09935¢30359.

LAoG05do IM(390990s  IM9350RINHMZ60  5JBH03Mdgd0, o3 gbdsmgds LB IbAEL
3905D6MHML s 0dbxgml 39duB b, Job IPISDBOHDY, ImJdg 4doMIODY s FoMb

05353006090 3O:MdWw9d9dDY.
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3563960, x (2010). Jeremy Harmer. (Fifth Edition) The Practice of English Language Teaching
qdl, J. BoegMo, ¢ . LG, 8- Lems, K. Miller, L. - (2010). Teaching Reading to English
0bgemolvy®ols Jgabfogargargdo (2008). Language Learners . Insights from Linguistics. The
Guilford Press. New York, London. ¢ro@geo,d.- Littell, M. (2008). Literature. A division

of Houghton Miffin Company
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In order to get the maximum benefit from reading, students need to be involved in both
intensive and extensive reading. The aim of intensive reading is to assist students develop their
ability to read for a number of different purposes. For example, to get the general meaning of a
text ( the gist), find specific details that the reader is looking for or understand what is behind
the words (inference). As for extensive reading, it has a different focus. The intention is to get
the students to read as much as possible, especially away from the classroom. It’s the best way to
improve their knowledge of vocabulary, grammar, spelling and punctuation.

The reading texts that students do at beginner level are different from the ones that

advanced students use. Texts are accompanied by a number of activities that are used in the
process of teaching and understanding reading texts. Exercise types can be: true/false questions,
multiple-choice questions and so on.
There are some impressive ways to get the students interact with reading texts. For instance: 1.
Text mining. 2. Reading aloud. 3. Reading sequences. One of the most important ways of
encouraging students’ engagement with the text is to ask them if they like it and why. Let them
speak a lot about the text, the characters and express their own attitude to the text. It will help the
teacher understand the student’s performance. Another way is transferring information . This helps
the students demonstrate their understanding of the text by transferring information to other
media. The teacher can ask the students to complete the graphs, pie charts, draw pictures and so
on. The students can also be asked to tell the story from the text as a different character or from
the opposing point of view. It’s worth stating that if the text contains contentious information or
many types of fiction, can be used to promote critical thinking. This type of reading is mainly
suitable for higher-level students.

In the article we will focus on various activities that help the students fully understand

the reading texts and be actively involved in teaching and learning process.
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In conditions of globalization and internationalization, foreign language speaking has
become such an ordinary phenomenon that monolingualismis viewed as a rare exception.
Special research dedicated to the transfer to multilingualism on various levels of public
education (universities, schools, kindergartens), numerous thematic workshops and
conferences focusing on the given issue have clearly outlined a common goal: the aspiration
of the 21 century educational institutions to the eradication of not only “monolingual
habitus” (the terms are taken from: Gogolin, Ingrid (1994): Der monolinguale Habitus der
multilingualen Schule. Miinster: Wachsmann-Verlag), but “bilingual habitus” as well, and
their substitution with “plurilingual habitus®. At the same time, research has revealed the
shortcomings of methodologies and didactics leading to the above-mentioned goal. There
are frequent controversies and attempts to prevent the “white spots” on any stage of
teaching. However, such attempts are often confined to theoretical judgement. The given
research does not aim at the analysis of the “white spots”. On the contrary, we attempt to
generalize the problem by way of grasping its origin and analyzing the priority terms from
the linguistic viewpoint. The terms under analysis are: multilingualism and
plurilingualism, as well as their parallel, albeit non- synonymous terms: bilingualism,
diglossia, polyglossia, and equivalent terms of native origin: German Mehrsprachigkeit
and Vielsprachigkeit, Georgian d(335¢796236985, Russian Mruorosssrame (the latter
two cases are represented only by one lexical unit). The diversity of the terminological block
leads to incorrect usage of the basic inventory. This can be proved by Jiirgen Quetz’s remark:
»...] wo man Mehrsprachigkeit sagt und Vielsprachigkeit meint“; ,Frequently they say
Mehrsprachigkeit, implying Vielsprachigkeit‘ (Quetz, 2002: 148).

Both authors of the given paper have noticed this fact i.e. the intermixture of different
meanings of the above-mentioned terms, caused by cultural phenomena, national and
ethical aspects, tradition and, above all, covert or vivid tendencies in the State policy.
Adequate or inadequate usage of the above-mentioned terms, different perceptions of their
semantics may lead to incorrect strategy of teaching and methodological shortcomings. This
fact has motivated us to carry out the analysis of the above-mentioned terms and explain

their semantics, taking into account multicultural

19



environment and plurilingualism of an individual In the international context, it is
naturally hard to speak about the speech community in general, without regard to the
individual factor i.e. subjective data: mental-intellectual capacity, ethnicity, past life and
acquired linguistic-cultural experience, background knowledge, motivation and so on, to
say nothing of the objective data like real environment, State order, priorities and numerous
other factors which do not always enable clear-cut classification.

When we approach the issue from the national position, we should take into account
the following: certain disproportion between the Western world, Georgia or Russia with
regard to multilingualism; the tendency of importing ideas without regard to the local
language situation, traditions and existing resources.

Taking into account all the above-mentioned, the main goal of the research is to
establish a certain terminological order with regard to rational description of the above
phenomena. Our objectives are: description of the types of multilingualism taking into
account the corresponding prototypes; outline the separate disciplines studying these
prototypes; analyze the relations between the types of multilinhualism on the examples of
Germany, Russia and Georgia i.e. reveal the language situations in the three countries from

the perspective of contrastive-areal sociolinguistics.
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There are numerous discussions around the post-methodological era in foreign language
teaching, and many scholars support the idea that foreign language teaching should be based on a
combination of diverse methods and approaches, as well as various perspectives combining practice
and theory (J.Richards&T. Rodgers 2001: 244-250)

The one-term pilot course aimed at beginner level of Persian language acquisition, which has
been several times successfully tested with our students, is based on typological approach. Hence, it
reveals similarities and differences between Persian and Georgian languages. The contrast of
languages in the above-mentioned course embraces phonetic-prosodic, morphological-syntactic and
lexical-phraseological aspects. The course also focused on the use of a resource of Persian loans that
penetrated into Georgian due to longstanding Persian-Georgian language contacts. This facilitated
the adaptation of students to a completely alien language environment.

In the first two or three weeks, adaptation to the new language was also facilitated by
transcription of Persian words by means of slightly modified Georgian alphabet, precisely adjusted
to the Persian sound system. However, in parallel with mastering Persian lexical-grammatical units
and simple communication models by means of Georgian transcription, from the very start the
students also learned the Persian alphabet which seemed to them quite unusual and phonetically
deficient.

A major portion of Persian loans is still actively functioning in the Georgian language. Some of
them have become obsolete. In certain cases, the relationship between Persian borrowings in
Georgian and their Persian etymons imply semantic change, as they become either monosemantic or
polysemantic or stylistically marked. On the initial level of language study, such loans are quite
confusing. Therefore, we avoided using these loan-words.

The loans and their etymons were selected for beginner students based on the following
characteristics: frequently used, stylistically neutral and semantically unchanged in the borrower
language; mostly nominal words of substantive meaning. With regard to Persian-Georgian
relationships, the substantive-semantic groups chiefly embraced the names of food, crockery and
cutlery, as well as components of the interior and exterior, the ethnonyms and toponyms that have
penetrated into Georgian from Persian, also idioms that represent translation-loans from Persian into
Georgian. The provided examples also embraced Persian anthroponyms widespread in Georgian.

The focus on the above-mentioned vivid and simple correlations facilitated the process of Persian

language acquisition for the beginner students and formed a solid basis for further stages of learning.
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In my opinion, the use of the above-mentioned combined approach in the process of foreign
language acquisition will be useful for all students whose native language abounds in frequently used
Persian loan-words. It should be noted that, in order to save time, in parallel to teaching the Persian
alphabet, students should be taught basic lexical-grammatical units by means of well- adjusted

transcription.
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One of the most acute problems for the development of Georgian democracy today is the
integration of ethnic minorities. The Dukhobors, who settled in Georgia in the 19th century, belong
to the group of ethno-confessional minorities.

The changes following the collapse of the Soviet Union proved to be particularly acute for the
ethnically Russian Dukhobors. The process of their migration began. Those who remained in
Georgia found it difficult to adapt to the new lifestyle.

The aim of the study is to present the unique culture and traditions of the Dukhobors. Their
modern existence and socio-economic problems. The main research questions are: to what extent
do they preserve the culture and traditions and to what extent does it facilitate or hinder their
integration into the state life.

Due to the circumstances created by the Covid 19 pandemic, conducting fieldwork was
complicated. In addition to the analysis of scientific literature and written or video sources, the

information provided is based on 5 in-depth interviews.
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Multilingualism as a linguistic phenomenon is successfully revealed in the Lexicological studies,
namely, in the five lexicological problematic questions of the course, and the whole topic is dedicated
to the Multilingual aspect in Lexicology.

It covers the description of CLIL (Content Language Integrated Learning) and some aspects of its
influence on the process of development of students’ multilingual competence. It is emphasized that
multilingualism has become a widespread phenomenon in modern society. A considerable number of
people speak more than two languages in their everyday life due to historical, social, or economic
reasons. This is one of the causes why multilingual competence has been defined as one of the key
competences that a modern competitive specialist should possess according to the European System of
Higher Education. CLIL is usually thought to play an increasingly important part inlanguage education,
both as a feature of foreign teaching and learning, and as an element of bi- andmultilingualism, that was
evidently presented in the course of English Lexicology. The ability to applymultilingual competence is
one of the key objectives of the curriculum.

Multilingual competencepresupposes that speakers use different languages for different contexts
and purposes, but their influenceon the languages may differ. The article gives a detailed description of
the features typical of CLIL. So,subject learning combined with language learning leads to the formation

of multilingual knowledge, whichcontributes to the development of multilingual competence.
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a6l bg3oMo ®v Fgdomo  3mIMbozsgoobmzol 93l B3gEOR0IMGO S dow0sb
36003b9wm3sb0 Mo, sdoBmd gbols  dglfogerol  3GMmEgldo  BABoL s  FdLSD
©53930060937)0 465353030 3mBLEGHMMI30900L  LHogargds gohm-gemo LoFomm s
090 bOZ0MbOS.

JoOommdo ghom  BI6SL  Tgghymds  M399bodg 3000 o  sBsLsbegg  9hoMTMgds
IONEOMMI© M599b0dg 353)9aMM0, g 30 Ho®mddbols oblbgeggdme BMOTIGIL o
365853031000 3MBLEHMIJ30900L 539353 BB3sILBZA35M5© bgds.

LFo3gd0l 3OM3gLL 5GP gdL OLOE, BMT 56 SMBYIMOL JMM0s6o dmywo, HMmIgwdos
9m9d3935 DbsmS MIMS3gLMdS BMEOTsMHoMTMIOOL MZ5eLOBOOLom. vy Lfogwrgdols
30639 LsxgbMHbYg JaLfogwrgwo sbgMbgdl BIbgdOL A90339vI0 MOoMEIBMBdOL BMEODsmS
@5 3M595303M  3mbLEMWJ305ms 3999603 MH  oTobLMZMNOIL, gbol FwMmdol bgs
Log3gb®dBY gb 89wmdEgdgo BJdS BMEOmToms LOTMSZOLS S FIBLHBZ39dMMdOL godm.

Babol Lfogws-Lfogangdsdo 99ddboends 36MHMdwqdgdds dodoyzsbs 03 ©sli3gbsdy, GmI
LBoFomm oym gboll BwMdoL 52 LoxgbOO0IL, 9BHI3MIM035©, Moz ggdolomzols
0909900535%98065 356339790 IMEYE9d0, MMIWgdoa ©ogbdsMmgdms Joso BIbOL gmEmBoms
§963mqdsLs s A6M0T5EH03MYwo 3MmbLEMWJ30900L 5390530.

6sdm™ddo Fo®mdmaoaqbo Dol LFogargdol ™ dmEgel s HBIbsms Lfogwrgdols
LBEAHOSGIROL: 39MdMmE, FMmEIEgdo 9gbgds -md mydolbodbosbo BIbgdol Tymasol o
0939000l 8(36003900L  FomBmgdsl; 5939 @obgzobowsgm  BbIBMIb 3530060 9dO
9M35GH00 30bLEHOY300L LM 35dMmYgbgdol JoMEH0g bgedbl. geo dmgerdo dmgdaaze
ol -md 0930L603b0sbo HBIBYd0, HMIGEMS Bdg 0fygds Msbbdm3z56%Bg s dgmeg dmogedo
39630bowsgm -md 39d80Lb0d6056 LosMzobm Ji3930L BmMBom ImEgdme BIbYOL; GO39
3900Mm0gmxns MsbbdMgz56%g 131dgsfYgdmEo -MEMd EIdME™Mgd0sbo Bbgdo, MMIwgdos
296Lb35390 dMmEgEl o396 O 3300935DMBID 45TMbs3EPoLYIL. BsdMMITo 300390
Mmool BoMagddo gobbowmwyero 0gbgds 60, dgmMg Imgerols gomawqddo -10 Bdbs; 5939
3809m30b0gs30 IMYOlL 256090 IMBgbowo BI6gdOL Moz30L9dIMGOGOLS.
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0530035509 b. 35605396009 6. (2014). 50356000 A2 L5390 ML 2obsoegdols s
3936096900 LsdoboLEOM ,,.JoBPMWOL, M3 MEbem 9bol, LHogwrgdol* 3GrMaEsds.

300M5dg 0. JMDomgesdy 9. (2015). s0ds®m0 Bl Logs@mzggeml gobsoegdols o
3936096900 LHAobOLEHOM ,,d5MMWOl, OHMyMEE M3Ebm gbol, BHsgzargdol* 3MMYGSTs
“0605b0”.

3560dg, o. (1953). JoOom@o 36535¢030L LgMA3zEqd0, INOBRMEMAOS, |, MdOOLO:

,00oLOL MB03gOLOEYEHOL Q50MI3IICMDS*.

34



A verb for oral or written communication has specific and very important role, therefore in
the process of language learning one of the very required and difficult issue is learning of verb and
the related constructions.

In Georgian one verb is correlated with several subjects and besides simultaneously are
produced several categories, and this produces different forms and grammar constructions are
constructed variously.

Learning process is complicated also by existence of united model, which will include the
majority of verbs in terms of form production. If on first step of learning student manages to
mechanically remember certain quantity of verbs and grammar constructions, on the upper levels
of language knowledge this becomes impossible because of abundance and difference of forms.

The problems aroused during verb teaching-learning has brought me to the conclusion, that
it was required from the language level a2, to propose to students certain models step by step,
which would help them to construct grammar constructions and produce verb forms.

In this work I will introduce two models of verb learning, and strategy of verb teaching: In
particular, models apply to — ob. Subject sign verbs’ present and intermittent production of rows.
Hereby we discuss a simple method to correctly use ergative constructions related to verb. In one
model will be included those — ob. Subject sign verbs, the base of which begin with consonant and
in second model we discuss ob. Subject sign verbs given in neutral behavior form. Separately are
isolated verbs the base of which are starting with consonants and ending with ulob, these follow
different model and propose exceptions. In this Work within the first model will be discussed 60,
within second model — 10 verbs; Hereby we will review, the rest of verb characteristics, which
were left out of model.

In this work presented verbs are taken from the al, a2, b1, b2 level books: “Ascent” The report
aim, is to provide — ob. Subject sign verb rows production simple model, to the Georgian as a
second language teachers and students. It is remarkable that — ob. Subject sign verbs are attributed
to active and medium-acting family and correspondingly in the intermittent row they require

ergative construction; to construct construction there will be presented simple method.
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56589000™m39  893bogMgds  gbol  B9gbmAgbL  Asbobogregl MmameE  gbmdMmog
94090905L. MHMyME 0gabgds 9bs 50560l yMmbgdsd0 s BIYME mdsmdls dolbo &Hz0bo
6ol dglfogeol, 5©ddolb s FoMdmgdol 3MmEgldo 98 Y39woxzgel  Asbobowrgsls
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M3bm 9bols Aglfogers MHMMo s FMMISEH93500 0b6Ega]G IS MMO 3OM39L0Y,
HIol EOHMBsE M350 s139dB0s JoLIMZ9eoLH0bgdgEo - 9bols AMmsdsEozmwo,
©@94bo3Mc0, 3MWEHMOITMMHOLO, 060300, 9bMAIEMEmO ©s gJlmabmeo
31399900, OHMIgwms go6gdg 396 dmbgds MEbm 9bol LEMWMWYMBOWsE smM30LYds.
Dergdol go63s3wmdsdo 0333w gdm©s 9bol Fgbfiogerols dgomado s doyamdgdo.
d9L50580L5E 033w dMS LBHO3egdOl MYMEOOJdO s JoEAMTJdo 0T S139dEgdoLoao,
I 9003 o3w9bsls 56gbgb gbols s030L9d0L 3BMIME9LBY.

Wb gbol  Igufogarobsl  Fo®dmBmdowo  obsswdgamdgdo  2sblbgsgzgd o
bobosmobss. MiEbm 9ol LEGHOIGHOOL 9M©s FgaLHogergEro 5dsb30egdL YIMOOLIISL
ddmdomMo s gbm  gbgdols  Bboglindo-goblbgeggdsby,  5393MMWS©
3oLOmM35olHobgdgwos 9bol  Fgalfogmrguol sbszo, Ugglbo, dBsmds, BMmEH035309,
06®99d3H0, BMms00 45630056905 @5 496Hymds M3bm 9bolsdo. mdog@mo v
bd309dEHMG0  FoDYHBIOoL  2odm  (OMOL  3T5MOLMDS,  FMHZSEMOEbMZBO o
565393H9MM2961M0 XQMB0, 9MLHMMI ILbMEo Labffogerm doBsbo, Bsbffogergdeols
56533393 9bGHMMMds o bbg.) wgbm gbol 2533900y bdoMs 396 bgMbgds
LB M YO PGOOL 25d5b3009ds 0bO30YI>W G BoBHMMYODY.

QIAOMZOWO 25TIMEEOWGds S (302bs 335393l 0oL MJdol LsFwYsEgdIL, BT
mEbm  9bol  949339000Bg  Joefigmwo  FoMmBsGHgds  ITIMI0WIOME0s 96 FSMGHM
UHogargdol  dgomEbg, dsLHogzergdgBg 96 LobgwddwgsbgermBy, 9Msdg  9bols
d99LHo3w 90l Mbs6M90Bg s dob 0b030MsE dmboizgdgdby.

LPmOgo 59 MMl BLodmEobygzobEolsl 9999dwwos OO IbTIMGdS Fomfoml
UHo309d0l  3MM3gLL. LoabmdMm03-0IJEH03WMO s BLoJMmEwobazolGmMo FMmEbol
Lobomgboom Fglodwgdgeos MEbm gbol LFsgzwgdol bgs Mbybg 993965 @S 3MM3gLOL
0968539000 FoMm35. LodmbsOM®, MEbM g9bols FglHogerolsl, Lolifogwrm mmsbdo sb
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LolO3geros 899998539 M93mTgbo30900  MEbm  9bol  Lfsgargdol  3HmiEgldo
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3960bogdmEgl, Moo QoBbMOE09wgL  MgMEOMwo 3393990l 3M0dGH03odo
399956905 s Imbgl M)isbe gbol Lszwgdol 3OMELOL gordx Mmdglgds.
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Modern science views the phenomenon of language as a linguistic action. How language is formed
in the human mind and how its brain works in the process of learning, perceiving, and producing
language. All of this is discussed in psycholinguistics and neurolinguistics. Psycholinguistics studies
the process of language acquisition, both natural and managed.

Learning a foreign language is a complex and time-consuming intellectual process, during which
many aspects must be considered - grammatical, lexical, intercultural, individual, endogenous, and
exogenous aspects of the language, without which it is impossible to fully master a foreign language.
Language learning methods and approaches have changed over the years. Consequently, teaching
theories and approaches to the aspects that influence the language acquisition process have changed.

The contradictions that arise when learning a foreign language are of a different nature. In addition
to the structure of the foreign language, the learner focuses on the similarities and differences between
native and foreign languages, at the same time considering the language learner's age, gender,
readiness, motivation,

intellect, general development, and attitude towards the foreign language. Due to objective or
subjective reasons (lack of time, numerous and non-heterogeneous group, incorrectly set learning goal,
teacher incompetence, etc.) it is often not possible to pay proper attention to individual factors in a
foreign language lesson.

Accumulated experience and knowledge allow us to say that the success achieved in a foreign
language lesson depends not only on the teaching method, teacher, or textbook, but also on the skills
of the language learner and his / her individual data.

It is at this time that psycholinguistics can be of great help to the teaching process. By synthesizing
subjectdidactic and psycholinguistic knowledge, it is possible to take foreign language teaching to
another level and successfully manage the process. Unfortunately, when learning a foreign language,
less attention is paid to the learner's individual data, psycholinguistic aspects in the classroom or
lecture, which leads to the student's alienation to a foreign language and reduced motivation. My report
is an attempt to discuss the problems that exist in the process of teaching a foreign language and which
are the prerogative of foreign language specialists to resolve. Based on theoretical and practical
knowledge, it is desirable to develop recommendations for planning the teaching process considering
individual, endogenous and exogenous factors in the process of teaching a foreign language. At the
same time, it is desirable that the important psycholinguistic discoveries and findings for teaching be
considered in the training and qualification courses of foreign language specialists, to consolidate the

theoretical research practice and improve the process of foreign language teaching.
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03960900L Fom3MmmJdol EOHML LEGoMIMNIIM MOYBML MoMMGMEo FMIMIMdS 96
9M3569Md5 SOHOL 5MEFEH0INIANS(305. MO0MMPV)E 15IYEHY3JEM dAIMOL S Fob YM39ea356M
LObaLBZMAL M30L0 BOZMMIMO SMEHOIMES(30S, J.0. M330L0 Bo3MMEOO FMIM>MdS b
90 MToM9Mds. 595 0019 08 dYMIL 50304350 FbmeErmE 5306, MHMES Aol SOEHO0IMWSEFOSL
9630l 35960653500l IMIMM.

5M303ME5300L 53BN 0m3e0gds B3YEHY39Em MEMRIBMIdOL 0boRIMI6EMEo
9 Mdo6MgMds.

503603653, M™3 GMIgodg mOo gbs (3., JoOPMEO S 0baErolvyMo) 6 meMo
osgjho  (bg3bdyo @ OYWo)  pdblbgaggdwos  3gBH-bogergde
90m35690Logob  LsdgBHYzgem  MmEYBMgdIOL  0boxngMbEmwo  dymIscmgmdoom,
65800965053 gb IPMTMGMDS 5JEH0IMIJDS, 9.0. Fsem© Hob Mmdw3ol Hoedmmddsl.

gm39ger (393909 09600l 9bsLosmMgdl Foldo  BBsGgdm  dghoms  15301909MO
096903, H@omsi gb 9bs 3obLlbgsgads b3y gboliogsb.

Dma096Mm0 9bsls sbollosmgdl 0d LsdgEY39wm MOPbM™Ms LsFsOIMmJdm dmJdngds,
Mmdgwbog 8gmeg 96530 9odegds 56 0gml 259myqbgdycno Lsfo®dmmddm.

9boms 98 gmbyBH03MO  930U90MGOSL,  LobgrEMdM:  3Mmb3MgBHo  9bob
LoHoMBmmgdm B39390L, T90w905390ML 53 9bol  gob3z0mEMdOL BsbdoEBg s oo
AOOOB30000 533300 MWL, 9hMmEIds 93 gbol  LssMEGH0ZMsEoMm  doBoLO b

5930300000 060xgMH6GMwo  dEyMTsMgmds,  Fs8sLoqsTg, LOSMEH0IMWSGOM
05Bobo LME0sMEOO dM3Wgbss s MO BODBOMEMAOMEOO. CMAMOE BODBOMEMYOMOO

93w 9bs, 080 53533009005 1YEBHYIGLM MEORIBMDS SBLMEMEHH 0bEORIMY6E W
900 MIMgMILMS6.

L5 EH0IMEE0M 35HBOLOm 256b3930090056 9MNT67MOLSYE 9bgdo s, B3gmeEgdMOg,
960 960l 0o gdEHJOO JMMNTI671OLOYL.

LooOEH0IME30M  d3BoLo  9OHMTBYMOLORD  oblbgeggdME0s,  FoQOX0MS,
F9OMoby s MHMLIOL BosMEHOIMESEOM d53DOLYdO, BEMBYMMOLY S 0byErolMob,
baglmOMo  @osEgd@ols s BooB M@  JoOmmeo s  dby  9999Y.
Lo EH03ME30M BsBOLOL obslsMYds T9g0dEgds LHoMIMMJdm B393900L Jobg3z0m.
3b™d0os MEbm® 9bsbY Brsds61530L ,9d390G0" , MmEs 98 9bol L Ho®rdmmddsls
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0l OIRWIGOME0 56 SMHOL: V)3MIOHO GooL dRIMMS oMTM™MJTobol ol 04gbgdl Msz30L0
ddMd0MM0 9boL BosMEBH03MWS30M d5DOLU.

MEbmm@o  gbol  LHmMo  (omdmmddol @om@mgds  8ymds®mgmdl  sdl  gbol
LM EH03E030M d5BoLOL Ggm30L9dsd0. 580EMA oL Fglifogwrsl OO 36MsdE03wwo
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Every movement or position of the producing body during the utterance of sounds is an
articulation. Each speech tone and each of its variants has its own articulation, or its own movement
or condition. We perceive this or that sound only when the movement of airflow is attached to its
articulation.

The starting point of articulation is considered to be the indifferent state of the speech organs.
Note that any two languages (e.g. Georgian and English) or two dialects (Khevsurian and Gurian)
are more or less different from each other in the indifferent state of the speech organs, as long as
this state is activated, or directly preceded by the utterance.

Each individual sound is characterized by a peculiar pronunciation of the sounds used in it,
which distinguishes this language from other languages.

Some languages are characterized by the pronounce activity of the speech organs, which in
another language may not be used for pronunciation.

This phonetic feature of languages, namely: the production habits of a particular language,
developed during the development of this language and established in it by tradition, is called the
articulatory base of this language or activated indifferent state, therefore, the articulatory base is a
social phenomenon and not physiological. As a physiological phenomenon, it is related to the
absolute indifferent state of the speech organs.

Languages and usually dialects of one language differ from each other in terms of articulation.

Articulation bases are different from each other, for example, Georgian and Russian articulation
bases, French and English, Khevsurian dialect and literary Georgian and so on.

The articulation base can be characterized by pronounce habits.

The "accent" of speaking a foreign language is known when he has not mastered the correct
pronunciationof that language: he uses the articulatory base of his native language when
pronouncing the sounds of a foreign language.

Mastering the correct pronunciation of a foreign language lies in mastering the articulatory base
of that language. Therefore, its study is of great practical importance.

Among the internal factors of sound variability is also the variability of the articulation base.

It seems that the biggest shifts in the development of language in general and in particular in
sound change take place on the ground of language mixing, in particular, changing the external

articulatory base.
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There are many various opinions regarding the definition of the person category in the scientific
literature. A. Shanidze defines person category in three aspects:”which person”, “what kind of person”
and “quantity” - how many persons are represented in one form of the verb.

There are two types of markers in Georgian- v- order and m-.order. They are basically divided as
follows: v —order markers mainly express the markers of the subjective person and the m- order markers
— the markers of the objective person. There are many cases in the language when the objective person
is expressed by the subjective person marker and the subjective person is expressed by the objective
person markers. This is called inversion and the verbs of these types are called inversion verbs. It is very
difficult to understand and study inversion for non-Georgian students. To simplify the issue we the
system of the person markers, which in our opinion are the representations of the cases and from this
point it becomes easier for the learner to build the correct constructions.

There are many opinions regarding inversion. A. Onianis opinion is very interesting. He thinks, that
the aspect — what kind of the person is not expressed by the person markers. To make it clearee, the
author creates the neutrel person which expresses all members of the opposition (active, inactive and
neutrel, or active and inactive). These person markers in real don’t belong to any of them.

It turns out that v- and m- order markers have the same function in termes of activity-passivity and
they only express the “which person”.

The question is - Why are there two orders markers in the language if they both have the same
function and they both express only “which person™?

We think that these two different systems of v- and m- orders are the ancient and they form the
certain opposition from the beginning. If it had not been so, the language would get rid of one long ago.
It is also noteworthy that this controversy is expressed in all Kartvelian languauges. All these make us
think that v- and m- orders are the ancient and may belong to the pre-Kartvelian period.

We think that these orders ( v-, m- ) are related to the case. In particular, the noun given in
Nominative and Ergative case they show the markers of the v- order and have the question- who. But
the noun given in the Dative case shows the markers of the m- order.

In Georgian Linguistic Literature it is known that there is internal relationship in formation of nouns
and verbs. The interrogative pronoun (who) refers only to the human and what- to all others- animate
and inanimate subjects. Perhaps the v- prefix was an ancient sign of expressing the category of human
and it expressed the first person in the verb, because the first person can only be human and the action
of the first person means only human. He is both — the initiator of the action and thespeaker. The same
form of the interrogative pronoun “Who” in Nominative and Ergatrive cases makes us think that v-
prefix was the representative of the Nominative and Ergative cases in the verb form.

V- prefix, as it is the representative of the Nominative and dative cases, it creates the certain
construction with the verb and it will help non-Georgian language students to understand the Georgian
verbs constructions easily and build the sentences correctly.
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In diverse classes, that is, in classes in which multilingual students study, the difficulties that
accompany the teaching of a second language (foreign language) should be taken into account. In
schools where the Ossetian language is taught, Georgians learn this language together with
Ossetian children. It is known that the Ossetian language belongs to the group of Indo-European
languages and, naturally, differs from the Caucasian languages, although there are some similarities
between them. This difference concerns both phonetics, morphology and syntax.

In this work, we will touch upon some morphological and syntactic peculiarities, which
should be known and taken into account when studying/teaching this language in diverse classes.

In order to better guide the teaching/learning process, this work will analyze the ways and

methods of overcoming grammatical difficulties. It should be taken into account the
circumstance that in most Indo-European languages there is no category of behavior and contact.
Comparative methods explain some of the characteristics of verbs, verbal nouns, prepositions,
and other categories. In addition to theoretical material, the work will take into account practical

exercises that will be of interest to both teachers and students.
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The present article: "Narrative as a method of studying the speech
characteristics of bilingual children (On the example of Georgian bilingual and
Greek monolingual juniors)” aims to study the nature of narrative and to establish
narrative skills in school; also the purpose of the study is to define the importance of
narrative as an effective method of research.

The first part of the paper presents a brief overview of the theoretical material
around the narrative. The second part of the article is based on empirical material. In
particular, it is based on the analysis and results of my research which I have conducted
under the Erasmus+ Exchange Grant Program at the National and Kapodistrian
University of Athens (Greece) in the 2019-2020 and 2020-2021 academic years. The
article presents a study of children's narratives and a comparison of narratives during
bilingualism; In particular, the use of narrative-based research method in the case of
Georgian bilinguals and Greek monolinguals, the use of which is quite common in the

modern field of psycholinguistics.
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The recent political and economic processes in the world, the armed conflicts, and even
more recently the colour revolutions that led to the movement of large flows of refugees to the
developed West, in many respects are closely linked to the education system. According to
UNESCO research of 2019, it is clear that in almost half of the schools in high-income countries,
the number of students from the families of illegal migrants and refugees is already equal to 15%.
(Migration, displacement and education: Building bridges, not walls. Global Education
Monitoring report 2019)

The fact is that the complicated challenges apply equally to the families of illegal migrants
and refugees as well as to those who meet these people on the place as hosts. In developed
western countries, teachers have to work with bilingual, sometimes even monolingual classes.
Developed countries are committed to meeting the challenge and fulfilling their international
obligation to respect and ensure access to education for all “No one behind”.

The Government of Georgia, on the basis of the Association Agreement with Europe and
the ratification of various international conventions, recognizes the commitment to promote the
full integration of national minorities in the country. Accordingly, the development of strategies
for human rights and integration undoubtedly deserves a positive assessment. The document
recognizes the consideration of the education system as a mechanism facilitating the integration
of minorities. Knowledge of the state language is considered to be the main indicator of
integration in accordance with international approaches. The findings of Georgian scientists and
Western colleagues on bilingual education, as a facilitator of bilingual literacy, are in agreement,
thus responding to the political priority to carry out the process of learning the state language
in a way that preserves the mother tongue.

However, researchers point to the inconsistency of reforms in education system, which is
named as the cause of unfavorable results despite the steps taken in the field of education
(Civil Development Institute 2017). If we compare the current situation with even ten years
ago, the changes are insignificant despite the rather large allocations spent by the state.

(Shalva, Tabatadze 2010) Experts point out that the fragmented introduction of initiatives only
at the level of general education and higher education is not enough. It is recommended that a

strategy be developed for access to quality education and that bilingual preschool programs be
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widely introduced. (EMC, Human Rights Training and Monitoring Center,2020) Existing scarce
practices of preschool bilingual education can be explored to make argument- based decisions.
The role of society, local community and families, international experience, needs to be analyzed
along with the development of new methods for achieving successful results and implementing
results-oriented policies.

It is important to identify the factors that facilitate the learning of the state language for
children belonging to national minorities at the level of preschool education and to develop
recommendations.

This work has not yet been carried out in the reality of a new, post-Soviet Georgia. It is
important to share the experience of our Western colleagues, to share internationally proven
assessment tools to assess public attitudes and social environment, in order for the academic
sector to assist decision-makers in developing targeted policies, monitoring systems, programs
tailored to the active involvement of parents and the community. It will make possible to
introduce quality preschool education support programs through the involvement of experts,
through dialogue with municipalities. Minority attitudes have also been examined considering
recent historical developments, which will also assist decision-makers and the public
(conflictologists, community organizations) in developing / implementing programs to facilitate

inter-ethnic conflict prevention to avoid threats to Georgia's territorialintegrity.
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The article deals with problems of acquiring English speaking skills by adult learners and
represents an attempt to determine the influence of written speech on the development of oral
speech and define the role of translation in this process, based on which some new approaches
can be formed both for teaching as well as learning processes to promote independence.

The research group and the topic itself for this article were selected due to the fact that
the conscious desire of learning languages increases in adulthood but the chances of acquiring
it decreases and constant questions are heard from students what they can do to be able to use
at least the fairly good factual knowledge of grammar structures and lexis which they already
have. The main concern of the issues presented in this research will be figuring out the ways
to solve these problems. Despite the numerous material and experiences that have been
accumulated on this topic, there is none of the best solutions to the problem and there still is a
need to redefine approaches to the development of speaking skills
If the research questions were specifically formulated, these are:

1) What are the links between written speech and oral speech, is it possible that the existing
data is common and can be extended to the particular group that is selected for the
research?

2) What influences does translation have on the development of speakingskills?

3) How are linguistic icons activated in mind ( I.Mindadze 2009), automaticity and
facilitating means for its acceleration (S.Thornbury, 2002), what is changed by the use of
translation to overcome this problem, simplifies it or vice versa?

4) The effect of latent learning on language acquiring.

5) How can the linguistic coding be shifted artificially and inner linguistic urge triggered?
(This term is new and introduced by me in order to describe the case when a person

almost unconsciously starts to express an opinion in a foreign language).
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The aim of the present study is to investigate the sociolinguistic functions and frequency of
Teacher’s Code Switching (CS) in the Content and Language Integrated (CLIL) Lesson.

Based on our research conducted in 2019, out of all 114 private schools in Tbilisi, full-
programs of CLIL are taught in 7 schools, while only some subjects using CLIL are conducted in
3 schools. The goal of the present research was to define the features of Content and Language
Integrated learning (CLIL) methodology within the process of teaching English on the Example
of Georgian private high schools. Taking the Georgian reality and cultural features into account,
the modified version of the questionnaire, based on the classification of using CS in ESL
Classroom proposed By Ferguson (2009) was used. The qualitative research revealed students’
and teacher’s attitudes towards teacher’s code-switching in CLIL lesson.

Both quantitative and qualitative research were conducted: the observations of the teacher’s
lessons and the questionnaire among 20 high school students.

We came to the several conclusions, some of them are given here: Math teacher’s CS
behaviour mostly serves the conversational function of interjection; Math teacher’s CS
behaviour mostly serves the classroom functions of introducing unfamiliar materials and topics,
explaining difficult concepts, maintaining classroom discipline and the structure of the lesson;
The teacher and 15 students have negative attitudes towards using only Georgian in teaching
Math.

The overall results of the case study of teaching Math (Educational discourse) in one of the

private schools in Tbilisi will be presented at the conference.
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In task-based studies, much attention is paid to the effect of task difficulty on fluency.
Robinson’s (2001) Cognitive Hypothesis, also mentioned in De Jong et al., (2012) and
Prefontaine& Kormos (2015), is particularly relevant, as it discusses the effects of task difficulty
on the overallperformance of a speaker. According to this theory, cognitively complex tasks
would lead toimproved accuracy and linguistic complexity. However, at the same time, they
might have anegative effect on the fluency of a speaker.

Fluency, according to Housen and Kuiken (2009), consists of several components:
Speedfluency (number of syllables or words per time unit), repair fluency (repairs/false starts
andrepetitions) and breakdown fluency (the amount of pausing in speech). Breakdown fluency
isfurther divided into silent pauses per speaking time, filled pauses per speaking time, mean
silentpause duration and mean filled pause duration.

This particular study discussed and tested two measures of fluency: silent pauses per
speaking time and filled pauses per speaking time and aimed at understanding the effect of task

complexity on L1 and L2 breakdown fluency.
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The process of civic integration should develop harmoniously, by mutual agreement of 2
components:

A) Ensuring the teaching of the state language and the formation of state consciousness
(understanding the concept of the citizen);

B) Preservation and protection of the cultural identity of ethnic groups. (Report on the
implementation of the 2018 Action Plan of the State Strategy for Civic Equality and Integration,
2019).

Non-Georgian language schools in Georgia continue the tradition of the Soviet era: the
language of minorities is the only language of instruction in schools in regions densely
populated by ethnic minorities. The state language is taught as a subject. The positive aspect of
this system is that linguistic minorities have the opportunity to receive education in their
mother tongue. However, such a system carries elements of positive discrimination because it
divides children on ethnic and linguistic grounds, which hinders the formation of civic / state
consciousness.

The report analyzes the factors contributing to and hindering the introduction of the
multilingual school model, taking into account these two components.

An ineffective approach to teaching the state language in non-Georgian language schools in
Georgia is a particularly big problem. Georgian (state language) is the second language for ethnic
minorities living in Georgia. Teaching a second language involves different methodologies and
strategies. In this regard, we have a difficult situation in the regions densely populated by ethnic
minorities: a large number of teachers employ Soviet teaching methodologies, which are
outdated and provide static knowledge. No less important is the fact that the level of knowledge
of Georgian itself is very low among teachers of Georgian as a second language (National Center
for Examinations and Assessment 2015) ... On the one hand, the complexity of the grammatical
structure, on the other hand. Consequently, we get a difficult result: children from ethnic
minorities graduate from school with language skills that are different (much lower) than those
of children for whom Georgian is their mother tongue, which, unfortunately, has a significant
impact on their future higher education. The Ministry of Education has been given several

recommendations on employment, opportunities for
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participation in political life, and, most importantly, their integration into Georgian society
(Tabatadze, Gorgadze, Gabunia, 2020), which will more or less regulate the situation:

1. Reform of multilingual education should be implemented in all non-Georgian language
schools, which will ensure the development of subject knowledge/skills, as well as - raising the
level of state language proficiency;

2. All non-Georgian language schools should be provided with Georgian language teachers,
who will be equipped with appropriate methods (it is necessary to develop training programs
for current teachers, as well as to train appropriate staff in higher education institutions
(Georgian as a second language teacher);

3. Subject teachers are no longer trained for non-Georgian language schools after the 2000s.
The number of older teachers is extremely high. Therefore, it is necessary, on the one hand, to
offer/develop bilingual subject teacher training programs for multilingual schools in HEI
teacher training programs, and, on the other hand, to offer language courses for current subject
teachers in order to obtain a state language certificate at C1 level; It is recommended to establish
real and non- formal requirements for the introduction of bilingual education for teachers of
non-Georgian language schools.

Concerning the confirmation of competencies within a reasonable time, this requirement
should be accompanied by the development of a bilingual education teacher professional
scheme and the recognition / further development of people who are valued for bilingual
education reform in non- Georgian language schools. (Tabatadze, Gorgadze, 2020, p. 63).

4. Multilingual/bilingual education involves the use of two languages as the language of
instruction, the mother tongue is very important in this case, the mother tongue teacher has
not been trained at all during these years; Therefore, HEIs should be activated in thisdirection

as well.
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In order to use peculiarities of distant teaching effectively, we should be aware of available
resources and techniques to apply them, we should know when and how to use them and how
to select the most effective ones for specific tasks to achieve the best results in teaching English
as a second language.

The aim of this conference presentation is sharing some effective webpages, activities and
techniques which have been tested in my online teaching practice. The participants will
practically get familiarized with some of the resources. More specifically, the presentation will
cover the following topics:

e some websites for presenting new material, practicing it and testing

e some websites and the activities or techniques for teaching, revising and activating
vocabulary

e some websites for correct pronunciation
e some websites for getting students’ feedback

The participants of this presentation will not only theoretically learn the presented
resources, teaching activities and techniques, but also they will immediately use the most
effective ones for online teaching at the conference session. They will be able to select some new

resources of their interest and use them in their teaching practice.

References:

My own presentation “Sharing of some effective multimedia, methods and activities for
online teaching a foreign language” delivered at the online conference “Online
education and digital transformation during the pandemic” organized by GYRSA
on August 28, 2021
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https://www.naturalreaders.com/onl
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Multilingual environment has always been characteristic to Georgian reality and today, due to
current political or economic changes multilingualism has impacted various fields including
education. In this respect, Tbilisi State University is no exception, where the number of
multilingual classes of ESL students having Azeri, Armenian and Georgian nationality is
increasing. This process is accompanied by new challenges posed to acquisition of the English
language and the necessity of tackling these problems imposes responsibilities on English teachers
who are constantly engaged in the search for appropriate strategies and approaches fostering the
proper learning process.

Having a good command of a foreign language implies the acquisition of new language items
and the development of all the skills and sub skills that cannot be achieved without knowing
grammar as an important component for developing the receptive and productive skills. The paper
aims at finding the efficient ways of teaching grammar in multilingual environment. For this
purpose, the problems related to learning grammatical structures are identified and analyzed and
their solutions are suggested. Reviewing the advantages and drawbacks of applying various
approaches and strategies, the paper singles out teaching grammar in context and supports its
utilization in the multilingual classroom with the findings demonstrated by the experiment
conducted.

The paper presents scholarly viewpoints regarding the above mentioned issues, inferences and
concludes that the proper strategies, methods and approaches to teaching grammar should be
determined considering the peculiarities of multilingual classroom so as to achieve the favourable

learning outcomes.
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In the process of learning a foreign/second language, students should learn
spoken/colloquial language in addition to formal language. This is important for successful
communication in a real-life situation. Spoken/informal language occupies a significant part of
everyday communication. Moreover, colloquial language and face to face interaction represent
the essential aspects in both learning and teaching process and plays an important role in terms
of linguistic and cognitive development of learner (Hinkel, 2006). According to Engkent,
students “are wellequipped if they can handle a basic formal! informal distinction and
understand the principles of register use” (Engkent; 1986).

Georgian as a second language teaching resource does not include materials discussing this
part of the language. As a result, language learners do not have the appropriate skills and
knowledge to select the correct forms and expressions, taking into account the quality of
language formality and the actual communication situation, speaking, as well as obstacles in
understanding the information received in everyday speech, which also requires specific
knowledge.

The aim of the report is to study the situation in Georgian higher education, to identify the
level of students' knowledge and learning activities and approaches, and to develop relevant
recommendationsto address the above-mentioned problem.

The research was conducted on the basis of Georgian higher education institutions, foreign
students who speak Georgian as a foreign language took part in the research. Finally, 35
students of different nationalities participated in the study.

The paper is mainly based on qualitative research. In addition, the interview method was
used in the study; informants were 35 students who completed the questionnaires with open-
ended and closed- ended questions. The observation method was also used in the research. We
looked at the components of teaching speaking and reading. We conducted an experiment
during the research process. Students were given a text with the same content in formal and
informal style to read. In addition, we offered them the task of participating in a conversation
situation on the same topic in a different context in terms of formality/language register and
the results in both activities were observed.

The study involved a relatively small focus group, which prevents a more in-depth and

generalized picture from being displayed and the results obtained.
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Observations of the lesson process have shown that students understand the formal text
more easily than informal style language. Even when the teacher provides spoken language
forms, students find it difficult to comprehend such material. This is due to the fact that spoken
language learning activities are more spontaneous, less systematic and do not reinforce such
knowledge in the audience. Student surveys and questionnaires completed by them revealed
the following: At a certain level of language proficiency they find it relatively easy to learn
information from university-created texts in literary language, but in everyday situations, it is
difficult to establish successful communication and comprehend information due to ignorance
of spoken forms. In addition, such activities are less covered in the curriculum as well as in the
textbooks and in this regard, the experience of both teachers and students is relatively scarce.
The experiment revealed that students understand the text of a formal genre more easily and
correctly than spoken, informal information. The same goes for building a talking situation.

In order for the student to realize the similarities and differences between formal and
informal languages, it is necessary to carry out a variety of activities in the learning
environment, including 1. Identify formal and informal distinguishing marks, which is
achieved by reading, processing and comparing different texts according to different levels,
genres and formality levels. 2. Use of lexical activities: Identify lexical items (slang, language
contractions, acronyms, etc.) in texts, create a dictionary and perform relevant exercises. 3.
Conversational activities on different topics: The teacher presents and discusses a particular
form with a student, after which the students build the spoken situation in different language
registers and make a presentation through role-playing games. 4. Use of authentic recordings

and multimedia to master natural, informal language forms and structures.
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Teaching a second language is an increasing necessity in many countries due to certain factors
such as, among others things, the migration flows. Two are the directions of such a necessity:
teaching the local language to foreign people and teaching a foreign language to local people. As
a primary consequence of this, teachers are more and more demanding of successful techniques
to improve their ability and efficiency. It is well known (see Lenneberg 1967 and Long 1990) that
three phases, at least, characterize the language acquisition:

- from O to 6 years old: kids can learn every natural language without any effort and
just for direct contact

- from 6 to 12/13 years old: kids and adolescents gradually lose their natural ability and,
therefore, increasingly need to be overtly educated in grammar.

- From 12/13 years on: adults completely lose the ability to learn a language just for
direct contact, requiring overt teaching of all the grammar components.

Cleary, a teacher who wants to perform in the best way at his/her courses, should adopt
different techniques depending on which phases the students belong to (see also Mufioz, Singleton,
2011).

In this paper, I would like to discuss some approaches associated with the first and the second
phases. More specifically, I will present some good techniques that L2 teachers may adopt to
obtain better and stronger involvement from the student (a2 /2 Burns & Richards, 2009). The
central idea is that the whole person is involved in the learning activity and, therefore, the
teaching experience has to deal with a multidimensional approach (Greco, 2020): it should adopt
creative tasks, such as painting and drawing, as well as practical ones, such as cooking and reciting;
it should adopt unmoving activity, such as singing, as well as moving activity, such as jumping
and dancing; it should adopt memory

tasks, such as repetition by heart, as well as “out the blue” tasks, such as shouting new words
out; it should adopt traditional support materials, such as paper, as well as informatic ones, such
as videos; etc.

I will show that such a multidimensional approach yields better results by discussing two case

studies of Italian as L2 to English native speakers.
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Content and Language Integrated Learning (CLIL) is an approach that strives to promote
twotypes of learning at the same time - the learning of non-language content and the learning
of(foreign) language. This dual objective must come about simultaneously and in an
integratedmanner such that each becomes a wvehicle for the other. As the English
languageteaching/education (ELT/ELE) in recent years has gained high importance in the globe as
well asin Turkmenistan, even in CLIL classes it became the primarily used language. When it comes
topedagogy, decisions concerning how to teach are equally important as what to teach. All
teachersneed to remember that exposing learners to a well though-out curriculum is not the same
thingas educating them if it means helping them to learn how to integrate the contents of
curriculuminto their minds, hearts, and everyday lives. Education is a continuous interface between
learnersand the objective world they live in. Teaching is the importing of knowledge of a particular
subjectto the learners. This knowledge includes education, but education cannot be limited to
teachingof a language only. Teachers should be prepared to go beyond imparting language
knowledge ifthey want an effective teaching and have fruitful results. Recent studies highlight that
Englishlanguage teaching is more effective when there is a motivating content. When there is a
contentother than just a subject of English language teaching, then this class will contribute to the
all-round development of the learners’ personality t0o.

In English language teaching classes, the ability of the teachers to prepare an environment for

the functional learning by acting with the strategies, which will make the learners effective, is
highly important. The teacher must not only direct the students to the information source, but also
form the environment in which the students transform the knowledge effectively. They should
understand that content of the language lesson is going to be useful in real life. Such a functional
learning environment enables the process to advance dynamically with the students embracing the
role of an active learner.

This study was result of a research carried out during the last five years, comparing the results
of CLIL used schools with non-CLIL used schools. This comparison was basically succeeded
throughthe success results of the school graduates. Mixed methods were used in order to carry out
thisresearch successfully as qualitative and quantitative data were required.

In this paper, while highlighting the fruitful results of using CLIL, the researcher will put forward
and discuss a range of strategies and practices from various scholars and ELT practitioners in
thematter of importance of effective English language teaching and how fruitful itis
when CLIL isused.

The findings of this paper are hoped to have implications and guidance for effective teaching
and learning in the English language classrooms.
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Differentiated approaches are particularly effective in developing reading and
comprehension skills in a second language context. Often the level of knowledge of the
students in the classroom is drastically different. This difference leads to contradictions as well
as problems that are particularly noticeable when learning a second language. This difficulty

has put the search for strategies on the agenda that will enable us to achieve better results.

The report presents, discusses and summarizes the activities of the differentiated
approach, which are tailored to a specific environment: These are our differentiated games
“treasure hunter”, “fillout information”, the project “get to know the world better”
implemented in an informalenvironment. The purpose of the game activities is the equal
participation of students,understanding reading comprehension tasks, developing
communication skills. The differentiatedactivities for the exchange of experiences discussed in
the report, which are to be incorporated intothe teaching of Georgian as a second language,

can also be used in Georgian language andliteratureclasses.
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The paper focuses on the typical mistakes of Georgian learners of English. The students’
errors are usually caused by native language interference. The theoretical framework embraces
the works of Lado, 1957; Corder, 1981; Spicher & Sweeney, 2007; Salcedo, 2002; Ludke, 2009 etc.
The empirical material is obtained from personal experience of teaching as well as popular media
patfroms. As English and Georgian are structurally extremely different, the errors of Georgian
students are most frequently related to grammar. Based on the longstanding experience of
teaching English as a foreign language, the author argues that students easily overcome the
problem of native language interference and related frequent errors if they are given examples
from the texts of popular songs and films.

Taking into account that songs and films represent authentic, natural language, they serve
as an ideal medium for improving pronunciation, learning morphological and syntactic patterns,
enriching the vocabulary, improving the students’ listening skills and so on.

Besides, the lyrics of songs are usually very easily obtainable from Youtube or other media
platforms.

It is a widely discussed that songs facilitate foreign language acquisition. Listening to songs
and watching interesting fragments of films is not as time-consuming as reading grammar
textbooks, learning the rules and doing exercises. The process is very efficient and enjoyable
both for the teacher and the students. Thanks to the refrains of songs, which are repeated

several times, certain words and syntactical patterns are firmly fixed in the learner’s mind.
This is especially important when the teacher tries to help students overcome the typical errors
caused by the so-called “negative transfer” i.e. native language interference.

The paper analyzes cases when the texts of songs and films have helped overcome issues like:
complex object vs direct object, the use of relative pronouns and conjunctions, various types of
subordinate clauses, the rules of using so/such, conditional sentences of different types and so on.
The paper gives recommendations as to which particular song or film is most efficient in
overcoming each of the above-mentioned problems.

The author also notes that, in some cases, the lyrics of songs have the opposite effect on the
learner, i.e. the grammar and spelling rules are completely ignored in some songs. The paper
argues that in such cases teachers should be extremely careful and offer special explanation to

students in order to prevent them from making such errors.
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The reality of the arabophonic world is the alienation of a large part of the population
towards the literary Arabic language. This problem cannot be solved by the efforts of the
governments of the Arabic countries to overcome illiteracy. Knowledge of literary Arabic
implies formal education. Arabs are the native speakers of the dialects, but not the literary
language. Evidence of this alienation is the observations on Arab students in higher education
institutions who make mistakes when writing in literary Arabic mostly inspired by the Dialects.
In other words, students use dialectisms when writing in literary language. On the other hand,
there are cases of pseudocorrection (both hypo and hypercorrection). When speaking a literary
language, such youth meet even more problems than when writing, because speech also involves
adapting to a certain pace. Finally, it turns out that Arab students, although most of them have
experience of learning a literary language at school, learn this language at the universities,
practically as a second language, and not as a mother tongue.

This problem is known and the issue is discussed in the relevant scientific circles. As the way
to solve the problem it is sometimes proposed (by foreign specialists) to modernize the literary
language and bring it closer to the dialects. This offer is related with serious dangers and is a
direct path to further, higher quality, alienation from the rich cultural heritage created in the
classical language. At the same time, in the Arabic countries functions a so called Standard
Arabic, which is a modernized version of the literary language, but its existence did not solve
the problem. There have been attempts in Arabic history to declare local dialects as national
languages as well, which was fortunately eventually rejected.

The way to solve the problem can be modernization not of the language, but - the language
teaching. In more detail: from the two traditions of description of Arabic - european arabistics
and Arabic proper - an approach must be chosen for each specific case that describes the event
in more simple and unified way from teaching position. Finally, modernization of teaching
methodologies may be seen as a means of better mastering the literary language, which may

solve or, at least, reduce the problem.
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This presentation explores how digital technologies integrated in EAP courses at Israeli
universities have influenced the learning process in face-to-face and online teaching during the
pandemic period. A specificity of the application of CALL in teaching English as EFL arises from
the general sociolinguistic context in Israel (Aronin, & Yelenevskaya 2021). Despite the
hegemony of Hebrew, about 40 languages are spoken informally in the country, and for many
students English is their third language (Muchnik et al. 2016).

Israeli universities include EAP courses as mandatory term-long programs required of those
whose scores in the SAT exams are low. Although English is a high priority subject at school,
its prestige in academia drops as it is not regarded an academic subject. Each university has its
own curriculum, and currently there is administrative pressure to switch from face-to-face or
online only to hybrid courses.

In this study, we seek to understand whether digital components enhance interactive
learning and students’ productive skills or, alternatively, make students’ approach to learning
more automatic and less reflective (. We examine which activities are

advantageous for online English classes and which specific technologies promote students’
autonomy, helping them feel more confident in choosing the how and why of learning. We also
look at how course management systems, online interactive tutorials, quizzes and multimedia
modules, discussion forums and text-to-speech programs affect teaching and learning. Our survey
reveals which digital technologies students prefer. Finally, we will dwell on how a combination

of CALL with conventional teaching affects teacher-student in-class and online interaction.
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Difficulties in the Georgian language learning are conditioned by the complexities of the
language itself and by its otherness in comparison with the European languages. After the
reading and writing skills are obtained, the complexities of the Georgian grammar remain to
seem impossible to overcome multiple diversifications of the forms of the parts of speech,
abundance of affixes, polypersonality of verbs — all those factors originate several problems for
the foreign learners.

It is already several years that the program “Irbakhi” has been working on in the Ministry
of education and science of Georgia (prof. Marika Odzeli - the author and coordinator of the
program), website www.geofl.ge is created and is provided by the learning and methodological
material, containing manuals, learner’s workbooks, reading material, methodological papers,
reference material in grammar, grammar guide books and all the materials correspond to the
Common European Framework of Reference for Languages (CEFRL).

Learning a foreign language only from the manuals is not easy. As time passes, the distance
learning methods and exercises are being worked on throughout the world and correspondingly,
the abilities to fulfill independently several grammar exercises are also growing. In response to
this, on the given stage, within the “Irbakhi” program, a number of the online grammar exercises
were compiled containing learning activities for the several stages such as: listening, writing,
reading, lexis and grammar. There are several types of the useful exercises, whenever it is
necessary for the learners, listening to some words, phrases and texts is also available which
helps to fulfill the grammar exercises.

The grammar exercises are based on the basic vocabulary and abstracts of the literature texts,
the fundamental issues of which are given in the text books, work books and reading material.
The online grammar exercises represent the convenient additional learning material. When
compiling them, we had to solve some problems: choosing the essential problems and
systematizing them by the levels, using vocabulary as the base, creating systemic menu and using
large varieties of the exercises themselves.

The drop-down menu shows the Georgian grammar system through its morphology and

syntax (i.e. parts of speech, grammatical categories and others). The issues related to
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the verbs are especially diverse, including person, number, mood, conjugation forms, preverbs,
conjugation of irregular verbs and so on.

Some types of the grammar exercises are used: marking the correct answer out of 3 given;
inserting a right answer into the right space of the table or scheme, also the type of exercise as
drag and drop, choose the proper words or the endings in the given full texts. The exercises are
simple in use, oriented on practical knowledge, self-checking and improving the level of

knowledge.
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In the age of technological advancement, people are simplifying the routine of daily life
technologies, both for household operations and in the learning process. With this in mind, the
frequency of using a mobile device and loading applications has increased. Various entertainment
or educational applications have become quite common. Language learning is no exception, a
number of language learning applications have been created, the purpose of which is to make
language learning accessible, simplify learning and make the process fun and interesting.

Georgia is no exception in the age of technology. Although the number of learners of
Georgian as a second / foreign language has increased, we still have a shortage of teaching
resources in this area. Till today, no educational application has been created for learners of
Georgian as a second language.

It is true that the project (Anidabani), which won late in the social grants, had to fill the
gap caused by the lack of an application. Within the framework of the project, a
corresponding application for A1, A2, B1, B2, C1 levels of Georgian as a second language is
planned.

Before we started working directly on the project, naturally, we conducted a survey on
the demand for these resources.

The aim of the study was to determine the importance of using language applications in the
teaching process, how often language learning applications are used, whether they want to include
Georgian as a second language learning application and how they will be able toimprove language
competence with this method.

This study is based on theoretical studies that are widely used in Europe to investigate and
discuss the effectiveness and threats of learning both a second language and a foreign language
mobile app. Obviously, we have taken into account the requirements of information technology
(IT) and digital media in accordance with the standards in Georgia.

The application "Anidabani" will be aimed mainly at the Azerbaijani-speaking and
Armenian- speaking population, for whom Georgian is a second language. As already
mentioned, the app will be designed according to levels Al, A2, B1, B2, Cl, according to

listening, reading, writing and speaking skills.
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We think that each citizen has a great responsibility towards our fellow citizens, so it is
important that the non-Georgian-speaking population living in Georgia speaks the state language.
This will contribute to strengthening media literacy and overcoming discrimination,as well as
understanding the common cultural identity and integration into the Georgian-speaking civic

space.
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The recruitment of frequency data in L2 teaching has a long history. Since the establishment of
corpus linguistics and corpus-based lexicography, frequency lists have been constantly becoming a
more and more important source in both L2 teaching and learning. Frequency dictionaries for a large
number of languages exist in abundance, a recent trend in this type of lexicography being corpus-
based frequency dictionaries.

For Georgian, two frequency dictionaries, based on KawaC (Georgian Web Corpus), were

published in 2018. These are the Georgian-Abkhazian-English and Georgian-Ossetian- English
dictionaries.
Composition of a frequency list depends on the type and size of a corpus. | thus compare several

Georgian corpora in the scope my study:

1. The Georgian National Corpus, Modern Georgian (GNC; URL.: http://gnc.gov.ge/);

2. The Georgian Language Corpus (GLC; URL: http://corpora.iliauni.edu.ge/);
3. The KaWaC (URL.: http://corpus.leeds.ac.uk/internet.html);
4. The Georgian Spellchecker Corpus Database (hitherto unpublished);

5. The Georgian Version of Wikipedia.

| compare 5,000-token frequency lists. Considering that we need to end up acquiring dictionary
entries proper, | have extracted 2,000 lemmas, which appear in all the frequency lists from the
aforementioned corpora.

The indexing of the resulting final frequency list implied, on the one hand, grouping of tokens
according to their part of speech affiliation and, on the other hand, their thematic features.

The amounts of word tokens found in these corpora, according to the PoS, promises realistic
processability. For instance, such expressions as da (‘and’ part.), ar (‘not’ part.), ara (‘no’ part.),
aris (‘is’ v.), rom (‘that’ conj.), es (‘this’ pron.), me (‘I’ pron.) appear at the top-ten in all our
frequency lists. However, a different picture emerges when it comes to nouns and verbs. For
example, particular forms of the verb cnoba (‘know”) being attested neither in the GNC nor in the
GLC, are found in the KawaC: icnobs (‘know.3rd.Pres’) (12,887), gaicnobs (‘know.3rd.Fut’)
(10,458), gaacnobs (‘let.know.3rd.Fut’) (9,497), etc. Both Wikipedia and Georgian Spellchecker
data feature these verb forms as well. | therefore include the verb lemma in my list.

Another issue is which inflectional forms appear in the lists. The most frequent verb tenses
attested are: the present, imperfect, future, and aorist, all of them in the indicative mood. Further
tenses tend to appear in conventionalized constructions, such as proverbs, sayings, and catch-
phrases. Similar findings apply to nouns, whereby they appear in conventionalized shape,

e. 9. ganmavlobasi (‘during’ postp.), adgilas (‘at the place’ n.), magalitad (‘for example’ adv.).
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The resulting list features the most highly frequent lemmas with the following information
provided: headword, part of speech, illustrative example from one of the corpora. | have also
identified a number of topical spheres, thus grouping the entries thematically, viz. family, education,
politics, economics, time, world around us, animals, home, etc. Topic-specific grouping of words
proves helpful for language learners.

The results of my study shall contribute to the success of compiling L2 learner's frequency

dictionaries and textbooks of Georgian, as well as in any other form of teaching Georgian as L2.
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Promoting intercultural competence (IC) in the foreign languages teaching has been one of
the significant issues for last decades. There were great problems in former Soviet Union
educational system related to the intercultural dialogue. It was due to the lack of practice with
native speakers, language and cultural environment. However, recent years the aim of foreign
language education is not only successful use of foreign language as a means of communication
by only teaching just language skills, but of the ability to communicate across cultural divides.
IC is one of the main and important key competences included by the Common European
Framework of Reference for Languages (CEF) for being successful in modern labor market in
cooperation for international projects, programs, career opportunities. The increasing process of
globalization and migration has led to a demand for forming (IC) in today’s education system
which considerably influence high school students and university graduates with different
specialties who will soon enter the 21st-century workforce.

Learning foreign languages means not only to be able to communicate linguistically correct,
but also changing position and 'stepping outside of (Fantini, A., 1991) one's own view of the
world, relativizing one's attitudes, and valuing the other. Whenever another language is
intended to be learned or taught, it should be considered that language learning never occurs
without adapting and accepting at least parts of the respective culture, since these two
components are inseparably connected. If higher education institutions are to remain relevant,
they must take charge of their internationalization and produce graduates who will excel in the
global work arena. M.Byram defines IC as “Knowledge of others; knowledge of self; skills to
interpret and relate; skills to discover and/or to interact; valuing others’ values, beliefs, and
behaviors; and relativizing one’s self.” Then he divides it into three components (knowledge,
skills and attitudes) and is supplemented by five values: (1) intercultural attitudes, (2) knowledge,
(3) skills of interpreting and relating, (4) skills of discovery and interaction, (5) critical cultural
awareness. (Byram, M. 1997).

These five major intercultural competences are strongly interrelated.

Culture-based teaching material for IC developing in tertiary system must meet the following
requirements:

a. Teaching material must be interesting in order to increase motivation which is very
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important element in IC promoting;

Material must be authentic;

Developing intercultural skills through typology of exercises and tasks;

Material must be appropriate to students’ age and background;

Material must evoke a reciprocal emotional response;

Material must be designed in balanced way containing native and target culture;

Material must right balance between language and culture.

In conclusion, we must mention that the forced transition to distance education the in higher

educational institutions in connection with COVID-19 made opportunities in IC forming

practically unlimited from a methodological point of view.
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dmbligbgdols  Jobobos, sB39bmML, vy HmymE  Fgodwgds  godmyqbgdmer  0dbgls
3090963530900l 36mdowo 39033900 “TED talks” 36Mmyqlovyero 9gbol dgufogerols
36Mm3qldo, 2obLs3MmEMd0m  IMLAGOoL MBsmOL  Aob30MMdsT0. MoE Mogzol  dbGMmOg
960336935605 og@oemo dgbgerols Rsdmyseodgdols boddgdo. sd@EHommo dLdgbgwro 30
3MIRMOGHM 36I6MOL M3l 0l HMAMO G O MATO(06EHYMIJG0Io dmbidgbs) slg39
36M9D9bEHo300L 56 wgdiool bLdgbolsl (gsedb®ogo dmlidgbs). ( Goh C. C. M 2012) dmlidgbols
Lo39MX0AMII0 O30S LMEose @S 3mo@o3nco 9936096900l
LEAHMEIBGHIOOLMZ0L,  OMIGEMS  LBoEEdMLo  M58Ybody  OLEO3EObs  Bmo3s3L
O0RMMGO039: LMW MYOS, RLOJMEWMYoo, 303039, Lo9MmTMHOLM
MOMNO0JOHMMOJO0, 4JMAMR05, FoL. 3mIMb035:30900. FoLHogwgdgel LFoMmgds dmbdgbols
53590900l 0933505 F9agbs, MMI ImEwwo ogmb gzgws gl B0dsOMIEgdS.
3womnnm®ds ‘TED talks’ od@ggs Lodwowqgdslt dmgodomm  36M5bgb@osogdo  bgdmo
Bodmm3zwowo Lygmmgdol dobggzgom s 893Jdbsod dmbslidgbo ©o35¢gdgd0 “bgz0sb
939300’ (top-down) o ‘9393056 bgz007’(bottom- up) ULEHOSEHJ0gO0L A5dMmYygbgdom  (
‘D906 J399m0’ Boymds ©5933000ML  35OHESD FoEolds s bogersml goenlids
300010 OO MB3gygmxzol 496300009008  LggO™mdo).  LEHsG0sdo  syMgm39
396boM0s 59E03009d0l J0EObIMYMdS S F99gd0.

ESP  (0bgaerol®mo  3Mmggbomeo  bsFoMmgdgdolomgol) dmbidgbols  ©ogswgdgd0
90035050  2oblbgoggds  ESL  (0byerolm@o  Gmaméaz  dgmég  96s)dmbidgbols
©53590980Lb, 30650056 ESP 0530L0 5M0@sb 499m8obstg dmoiegl ¢gdbozm® s
13930830996  GgMTObMEIMAOSL.  MPEs  FMFomdol  dgmmEgdo  Imbidgbols  MbsGol
396300560935%Bg goglos s 89905 BoxggbMmgdOLYD, MMIGEMS Fo3Ws 5530l
©535¢900L gL gdsl. LEGMIbEHJO0 MHMIgdoi ESP 3996OLL 20006 bog35M00m
5930 ESL 3965%9 885000 450m3E0090s, 053 95030e9gdl 8500 Bo6I9emmdsl 3Gm3glbdo
@5 5394oMgdl  ImGH0353008  2965300000Mb  dBMmGBglomo gbs IMTsz5wo  35MH0YMEO
Hoblgeolomgol.
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The paper aims at showing how a well-known website ‘TED talks’ is used for creating listening
activities in the ESP classroom in order to achieve the main goal which is to develop active
listeners. It is needed when one is talking to another person (interactive listening) or when
listening to a talk or a lecture (one-way listening). ( Goh C. C.M 2012). Listening tasks discussed
in the paper are designed for students of social and political sciences. The syllabus of the faculty
includes several disciplines such as Psychology, Politics, International Relations, Human
Geography, Mass Communications. The paper presents how ‘TED talks’ might be used for
creating listening activities using ‘top-down’ and ‘bottom-up’ strategies (Harlan Mills and Niklaus
Wirth developed the top-down approach for software development field). In addition, the paper
shows how the activities are conducted and what are the results of the performance.

ESP listening might be considered as different from ESL listening since each discipline, listed
above, has its own specific technical and specialized terms. However, methods of working on
listening skills are similar and consists of stages which give opportunity to accomplish the task
easily. Since Students who get ESP training are supposed to have experience in doing ESL course,
they have motivation to be involved in the process and high interest in order to enrich skills for

their professional development.
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5 Bbgs 99900b39390D9 30L5PdMIOM 30 (3e0o B396L Bmbligbgdsdo.
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Study and acquisition of the second language primary foresees gradual development of
the lexis. A rich lexicon of the person directly promotes easy acquisition of the second
language.

In our reality, at Batumi Shota Rustaveli State University, we deal with different groups
of the Armenians, Azerbaijanian, Turks, Russians, Ukrainians, Belarusians, Kazakhs and other
people, prompted with different aims to study the Georgian language. Some of them acquire
the Georgian language easily, some with difficulties.

In order to detect the factors promoting and complicating acquisition of Georgian
vocabulary, we’ll discuss the following cases:

4. The vocabulary, which is common for all ethnic groups (the international words);

5. The vocabulary, which is allied to some ethnic group;

6. Fully new vocabulary (according to the aims of studies);

Thus, these and other related issues will be covered within the frames of the paper.

References:

Saville-Troike M.,( 2016). Shesavali meore enis atvisebashi [Introduction to Second Language
Learning]. Second Edition, Tbilisi.

Sakhelmtsipo enis tsavlebis sakitkhebi, Problemebi da gamotsvevebi (2011) (Issues of State
Language Teaching Problems and Challengs). Batumi.

Shaverdashvili E., Pitskhelauri,N., Ramishvili,R., Gvasalia, M. (2014). Utskhouri enis
tsavlebis safudzvlebi (Fundamentals of Foreign Language Teaching , Part One). Ilia
State University. Tbilisi.https://www.researchgate.net/profile/Ekaterine
Shaverdashvili/publication/275583428_utskhouri_enebis_sapudzvlebi/links/55
3feb4e0cf2736761c25beb/utskhouri-enebis-sapudzvlebi.pdf

159


https://www.researchgate.net/profile/Ekaterine

20UMmbodo3s LamboggMlodgdm
2965900l LoliBgdsdo

Glossonymics as a university curricular

reality

B3¢0 3033009
Zaal Kikvidze

03569 %535b08300l LobgErmdol MdoEroloL Lobgwdfozm
<160390Lb0G 9GO

Ivane Javakhishvili Thilisi State University

3OBME Bodmdogsls Lobgermdols 9bsmdgbogMgdol oblEo@wm@o

Arnold Chikobava Institute of Linguistics

153396dm LBoEY3900: embimbodogzs, gbsms Lobgwitmgdgdo, gbsms 3m©gdo,

L596039ML0GHIEBHM FobsEGdS

Keywords: glossonymics, language names, language codes, university education

160
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obE03E0bsl, MMdgewos dgobagerol gbosms BobgumEgdgdl, ol Fo®mBMmTMdILS
3963005609d5L,  [omBMgdsl,  3b600369wMdL,  20dmyqbgdsl,  BHogumbmdogdls o
35l0R0353090L s 5. . F0Hg35© FoLO MZsLORObM MM S 3M5dEH03 IO
96003690md0obs, blgbgdmmo LyghHm 49630ms6M9d0lL X 96 300093 SOOI LyxggbmGBg
00ymx390s, Mobo  ELGHMMOS Mb3 oL BoddHo, GMI gbol Lobgwimgdgdol (s,
dgLododobs,  dsmo  Ggdbfogegeo  obEO3Erobol)  sdbodzbgwo  FHgMdobo
6053030609390 56 239bs3m; 3OLYOMBOL 6580096009 S BgMbs@03go:
3crebeabodo/gereadmbodo, obg3mbodo/cmobggsbodo, rmgmbodo s bbgs. Bggb
2306053 qLMdL 356039000 BHgMHIoBL ,,geMlbodo,” Gglodsdobo, oMol Lobgwfimgds
350x%™d06900 ,,4mbMmbodo3ol.

Mo3  d99bgds  BHodumbmdomE 80T gdOL,  QodMmoYmes  olbgmo MMM 9dO,
OMPMOH0ES: 93(9MFralbodo/gbcomgcrmbmbodo — 960l Labgefimogds 53539 9bsby,
3¢n8cb2bodo/9g beagereabmbodo — ,960L bsbganfimgds bbgs 965%y.“ s0bodbryero
90mgMgdo  36093690m356  BHodumbgdl  FoMdmoaqbgb, TogMsd i 9GSLSIFIMOLO.
L3OO 3m3609M0 BMYOGHMO (36905 S BHYMT0bO (oo,

»U903@mbmb0d0”) 35605650605 396 SLobogl s®BYMEo F0ToMMYOYOOL  LolE I
LYOSNL.  JermBmbodogzol  Bsgombgdol MBGMm  0bGHIblomo  BsGmM3s 53509306
900mJ(393580 LoTMogdsly IMY3:399L, 9009339G) MO FM353350M™ BoJuLmbMAosLMb s
300l0%3035:3095L056 393006930 Ls30MbgdO.

3mbmbodozolbsmgol  «dbodzbgermgzsbglos (39w3gMo  gbols ©@s  dobo
Boo®lobgmdgdol,  gbsms  4gbgormaom®mo vy 5MHJOXMMO QIR RMIBIOJOOL
Lobgemgdgd0L FomdmIMdOLs s 29630050930l Ly30mbgdo, dsmo 3930060 Fglsdsdols
9060603900056, JmOH™b08gdmsb, FHM3mb0dgdmsb ™) 3mwoB™mbodgdmsb. Gmamms Houo,
3 mBMbodgdol MIMOgwglmds LHimeMgo Fomysb dmIobstrgmdl, mwdizs LodoMmoldoMm
39000b3939903 9MLJIMIL S Fom LOMBIOM MBI MIdS B OJTMU.

161



o3 d99bgds  (35e39ME0  gbols @s  ghsms  mxsbol mvy FBHML  5©0dbodzbgwro
3mbmbodgdol smgMol, olbobo Mbs Asbzobowmm GMmam®E olEMMo FMHowrdo
(05290mo©, Fom0 336096905 9.  3MWoMGHMO  3mWwgd3098d0,  OHMIGELOMS
93369803 2obwbgb §. 3mbGHgwwmlo, 3. aqubgMo, o. sEgwwbyo s bbggdo), sbig3y
056599060Mm39 LoEbMdsOM d5HgdoL dobggzgom (sgswoms, ISO 639; Glottolog). dsmo
5©93395GMO0  259mygbgdol  Mbsmo  dmBogsewo  gbsmTg3bogmols  3Bmzglorwo
30039¢)96300L 9930 q09w0 bsfiowos.

3@Mbmbodozol gb s Lbgs Lsgombgdo dgodwgds 2sbbowe 0dbgls MMM 585 01y
00 9bols 96 gbsms mxobols Gglobgd sOLYdMo  Logbol, sbgzg @3O3y L3gE3NOLOL
36w gddos; 3060390  B39mwgdcmo3 33b3wgds  ®omddol ggzgams sigoo  3MOLol
dsboengddo, bemem 135653690 x9MH 300093 gwol 36odGH03ME FobbmeME09EgdL.
LHmOg dobo 39339md00d 0g690s MBOMb3gwymzowo yemlicbodozol Lsgwgds dogao
053080 LOLEOMEPOMS S M9HB580FIIOITOMBO.
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Glossonymics (<Gr. glossa ‘language’ + onyma ‘name’) is a linguistic discipline studying language
names, their origin and development, their formation, meaning, uses, taxonomies and
classifications, etc. Despite its salient theoretical and practical relevance, the aformentioned realm
is still in its earlier stage of development, this being confirmed by the fact that the term for language
names (and for a respective discipline) has not been unified; there are several options:
glossonymy/glottonym, linguonym/linguanym, logonym, etc. I favor the term glossonym; hence,
for a name of the respective field, I prefer glossvonymics. As for taxonomic relations, the following
units have been identified: autoglossonym/endoglossonym ‘a language name  used by native

speakers,” alloglossoym/exoglossoym ‘a language name used by speakers of other languages.’
The aforementioned units are rather significant taxons, however, insufficient. Some occasionally
occurring terms and notions (for instance, subglossonym) can in no way represent a systemic
picture of existing relations. A more intensive inclusion of issues of glossonymics in academic
circulation will allow us to solve problems associated with their taxonomies and classifications.

Glossoymics is concerned with problems of the origin and development of glossonyms for
individual languages and their varieties, of genetic and areal groupings of languages, their
relationships with respective ethnonyms, choronyms, toponyms, and/or politonyms. As a rule, the
majority of language names have been derived from them; however, there are some reverse cases,
and they should receive appropriate attention.

As for descriptions of glossonyms for individual languages and language families and/or groups,
they should be dealt with both within a historical framework (for instance, their occurrence in the
so called polyglottic collections authored by G. Postellus, C. Gesner, J. Adelung, and others), and
based on contemporary references (for instance, ISO 639; Glottolog). Adequate application skills
of these resources is a necessary part of a would-be linguist’s professional competence.

These and other issues of glossonymics can be discussed both within a course of an individual
language or a language family and within a framework of a specialized course; the former normally
occurs in materials of virtually every such course, and the latter still awaits its implementation. It
is such a specialized course that will provide for the teaching of glossonymics in its completeness

and consistency.
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Language teachers might often be asked ‘teach to the test’ and cover the language skills and
components included in the nation-wide language tests, which are used to place students into
specific high schools or universities. In this regard, these tests have crucial impacts on both
teachers’ and students’ teaching and learning practices, and most research conducted on this
issue focuses on teachers’ views or experience regarding the effects of high-stakes exams on their
teaching practices. However, the current study aims at analyzing the exam questions created by
pre-service EFL teachers to be used in the English section of the High School Entrance
Examination.

The participants included 10 groups of pre-service EFL teachers (n= 30) enrolled in the
required course, Language Testing and Evaluation offered at the Department of Foreign
Language Education, Burdur Mehmet Akif Ersoy University, Turkey. The aim of this course was
to teach students how to write, implement, and evaluate a variety of testing instruments for a
specific group of language learners. To achieve this aim, topics were scrutinized, such as
backwash, varieties of tests, test validity and reliability, stages of test construction and testing
overall language proficiency and individual skills (e.g. writing, reading, listening, speaking). The
participants included the students who designed an assessment task instead of taking the written
Final exam. This assessment task included writing an English test that the participants, as a
group, thought that would best assess students’ English level. In this task, the participants were
asked to design and create items that they thought would assess students’ English skills in the
High School Entrance examination, a nation-wide high-stakes exam in Turkey whose results are
used to place students into specific schools such as Science High Schools, without limiting
themselves to the exam or multiple-choice items. However, they were asked to create only ten
items, which were the same number of questions in this entrance examination. The participants
were also encouraged to check the coursebook, Upswing English, which was used in the 8th
grades of secondary state schools and the questions in the English section of the exam last year.
The English curriculum for 8th graders was also provided to enable the participants to consider
the objectives of the curriculum, besides the skills and the language components.

The findings of the study indicated that the participants used more open-ended questions
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as opposed to the multiple-choice questions in the entrance examinations. Moreover, listening
and writing skills seemed to be integrated into the participants” questions with some limitations.
However, assessing speaking appeared to be a concern in language assessment practices, as

indicated in the participants’ questions.
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365853030L  Log3wqdol  msbsdgo®mgg  8oamdgdo  3mb(393HWemo  Losbargs
JoOOMEOoL, Mmam®m3 dgmMg ©s MEbm gbols dsLffogergdeol dmABsEIdOL 3MMAGMSTol
dmbsfoerg  LAHMIBBHIOOLMZ0L,  30650IB ol FbmwmE  GsdEYbodg  Lolfogwrm
Lobgarddm3s69e™mdos bmGmEdgbbdmo s MMM 2bbmemEogwgdmo 3093 WRO™
Bogargd  Logzeoslm  mmsbdos, 6oL 490m3  LEHMIbGHIOL  MFoMOn 5T FoymIgdoL
3903003bMd0gMYds.  d0bgszs©  0dols, ®Mmd  0gMOool  s™m30Lgdol s Logwsbim
053306390900L 5 L3OO 9BMBMH0Z0 doMAMIT0OL MgR3egdlool Jg9gas® LBEYIIbE o0
536000969096 BHM0E0Mwo B0yMAd0m MToE030L Bz gdol sM99RIJGHIOMBSL, o3
33 gdob 25sFMol 3MgE03vwo 33smdol MM 35063 GO0 JoEMIGd0m
3O0MMd96. 3MMdMgTs 6> FBMWwmE  BHogwrgdol  sbogro  doymdgdol  sm30L9d5d0
8 M3oMm9MBL, 505390 93060399l BO3MMEMOZ 3G535E 0320 B96MmTgbgdol 1YdsbEHo3m®-
2MBI30mm0 3309308 Bo3wgdmdsdo s Fglsdsdobo, Jomomro gbobmzol LobEgdmMo
3996943099M0/0EIJEH0ZNM0  3M035BH030L  9MMLGdIMBsTo. 530l AsdMm, bEHwIbEL MHggL
63530 396G MMO BsMO0IOHOL gooEsbgzs: ghmo dbG03, 3653530390 3960MmTgbgdolodo
1530900 doamdol Fg33ws s GHGMIEOEONIo  3MYL3M03G 0o, FmOBM-bobEIJuBY
52900 bggz0l d933es B3496J3096M-1gdsbEH03M0 M53MOLOM, MHOLMZ0LSE 9930 OIS
1530 d09d5-003690900, BogoWoMs®, YY) M RMJ630s 9d3L FmMbOHMdom dGMB3SL,
Go¢™Id 93b3009ds ol Abmem Jgmeg Lgeool BmEOIGOTo, MoEGHMI ML 9Hmo Tgbgz00
399065300l BAsbLML “o30L” s§dymlb (3003003 s 9.9. GHMIOEOWO FobsMEJdS, BT
AObOMIO®O 3M19635 gl SMOL J9MTo35¢0 HBIBOL bId0gdEHOL dME3s Agmg bLy®osdo, 5J
099d0bg935d0 LEMEP0s© 459MYYgb9d9eE0s, 306500 56 SbbgL 3 §gbMTgbols sGUL, dols
40655OLLS s 7MbdEosl. 0gogg gbgds oL BMORMEMY0OH  [oMmdmgdsl BIm3sb o
056b3Mm356379dosb  Lobgengddo.  bBdoe  Jgdmbggzsdo,  LEHWMIBEHIOOL  BoyMs
AxBOHMEMR0OH0 BmOTJOoL sblbom FgamoRsGymgds, Moz olgy s 0lY3 9M59B9JBHIM0
G®5030ME0  JoyMmdod 00 gM9dsB03MEo  13gbmdgbolodo.  AoMm©s  BYdsbEHozMMo
d0gd9d0bs, bLAIbBHYOL 51939 MF0M FMIBsBHOIOL 5MS3IBEGHMOMmYOMWO, 56w 3839EgbE0sL
593990090560 9do  doamdom  UBogwgds, aMsdsGHozol  mzomemdmbgbom  dofmads
dmbfogeggdolomgols olg, MHm3 dbmerm@ agbo Jobgh  ImUHogzrggdl, MHMI o35
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Teaching grammar with modern approaches is conceptually new for student participants of
teacher preparation programs in Georgian as a Second/Foreign Language. The reason is that this
modern approach is not common in textbooks except for very few of them and even less common in
teacher practice in the classrooms, which makes it hard for students to understand and put into
practice these new approaches. After learning the theory, classroom observations, their own
language biography and reflection on how they learned languages themselves, they realize how
inefficient the common traditional grammar teaching is, but during their own school practice the
students tend to try solving such problems still via traditional grammar centered teaching methods.

The initial root of the problem is not the acquisition of new approaches, but rather the lack of
systematic research of semantics and function of grammatical structures in Georgian, thus the lack
of didactic grammar books for learners of Georgian as a second or foreign language. Because of this
reason, the students of teacher preparation program are confronted with double problematic: one the
one hand, they have to change their concept of teaching grammar from traditional grammar centred
approach based primarily on teaching morpho- syntactic rules to another approach which is text
based, semantic-functional grammar for developing communicative skills. On the other hand, in
order to teach with this modern approach, the students have first to make their own semantic research
on particular grammar structures as they lack such a systematic grammar book for teaching purposes.
E.g. they have to analyze what is the function of the ergative case in Georgian: why does it appear
only in the “second series” forms, why does the verb “icis” have ergative construction in the present
tense etc. Traditional explanation, that “ergative is the case of the subject of the transitive verb in
past tense/second serie” is not sufficient, because it does not explain the semantics and function of
ergative case. Further traditional explanation of the distribution of allomorphs of the ergative case
such es “distribution of allomorph -ma in stems with consonant ending and -m in stem with vowel
ending” is far not sufficient for language learners to understand how to use ergative case in Georgian.

As the students are used to this traditional approach, they often tend to reduce grammar
teaching on teaching morphological forms, which makes it difficult to teach grammar with the focus
on semantics and function and force language learners to discover themselves where and how to use
particular grammar structures, which is a modern approach for active learning.

The observation on the students’ studying progress reveals that students with no Georgian
native background show more progress as they have learned Georgian language consciously and had
some experience in exploring the functions of language structures by themselves. On the other hand,

those native Georgian students with previous knowledge/education in Georgian philology
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have more difficulties to rethink their traditional perception of grammar as a system of
morphosyntactic rules and undergo semantic and functional analyses of grammar structures in their
native language. Even more difficulties show students with teaching experience at minority schools
with Georgian as a second language text books which still use traditional approaches of teaching

grammar.

The problem can be eliminated by developing a systematic didactic grammar with the focus
of the semantic and function of particular grammar structures in particular cases. Such systematic
work would serve as a basis not only for teacher preparation students to understand what are the
functions of grammar but also for acting teachers and text book authors to develop a semantic
approach to learners grammar and based on that implement modern student centered self-discovery

approaches in teaching grammar in Georgian.
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Teaching English at higher education institutions regardless of students’ area of specialization
ignores their individual differences, needs, wishes, interests and goals. The most important and
problematic question in teaching and learning is whether the course is effective or not. The
effectiveness of the course is strongly related to learners’ attitudes, needs, expectations,
satisfaction, and achievement. English for Specific Purposes is student-task oriented, and the basic
insight into this trend is to offer course design, content and materials by being responsive to target
language learners' own agenda. In this respect, the English language needs of undergraduate
medical students in Kazakhstan were investigated by means of a case study conducted with the
students of the Faculty of General Medicine at the West Kazakhstan Marat Ospanov Medical
University. 52 students (14 males and 38 females) in their first and second year of studies
participated in a quantitative survey during the spring semester of the academic year 2020-2021.
A questionnaire was adapted from the previous studies in this field (Ait Hattani, 2019; Kayaoglu
& Dag Akbas, 2015; Tang & Zeng, 2020), and included items on students’ attitudes towards the
English course, identify their language strengths and weaknesses, and shed light on their language
needs. The findings of the study will suggest practical implications for ESP course design for

medical students.
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In our days second language acquisition is not just an option but rather a necessity, particularly,
when it is about English which is a global Lingua Franca. It is a permanent process involving
consideration both of constantly updating methods and techniques and novel approaches to various
aspects of language. Given the intensified discussions of the androcentric nature of some aspects of
English and of the so called he/man approach, I decided to check whether and how similar
phenomena may evolve among Georgian learners of English. For the sake of this goal, I conducted
the following survey.

The object of the survey was the dual meaning of the word man in English proverbs. The word
referred either to “a male person” or “a person in general.” The survey was conducted in a group of
10 students. They are 11*and 12® graders. Their level of English proficiency is Intermediate+ (that
is B1+). The students have a relevant level in all four skills (reading, writing, listening and speaking).
They are able to translate proverbs correctly and understand their meaning adequately. The
number of proverbs including the word man was fifty. The students got a survey file while being
on the online meeting. The meeting lasted for two hours, and one half of that period was allocated
for the questionnaire and another for a discussion. The language of the meeting was English. After
having read all the proverbs, the students were to write “a male person” or “a person in general” at
the end of each proverb. If they were unable to distinguish between the meanings, they could write
“I cannot guess.”

I discussed the results together with the students. The students did their best to persuade each
other and carefully listened to their opponents’ arguments. In case they could not come to an
agreement, I announced a correct answer and explained why it was the correct one.

The paper presents the results of the survey with an emphasis on the students’ capability of
distinguishing between generic and masculine meanings of the word in question and on related

linguistic and didactic implications.
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Feedback has always been considered important in second language teaching. The ways
comments are provided to students might depend on different aspects including the nature
of the task, availability of technological tools, teachers’ beliefs, students’ knowledge and
skills, and many others (Abera, Kedir, & Beyabeyin, 2017). Quite recently due to various
reasons, electronic feedback has become one of the frequently applied types (Zareekbatani,
2015; Ene & Upton, 2018). The aim the research study was to identify the lecturers’ and
students’ views on the use of online comments provided on the second language writing
tasks. Twenty-one undergraduate students and thirteen lecturers at one of the Uzbek
universities in Tashkent participated in the semi-structured interview. All the participants
are multilingual speaking Uzbek, Tajik, Karakalpak, Korean, Tatar, and Russian. For all
students English is a foreign language that was certified by IELTS examination upon
university entrance. Lecturers’ teaching experience ranges from two to fifteen years.

The findings of the interview showed that teachers combined written electronic
feedback, i.e., track changes and side comments in the Word or Google document, and oral
comments (after class or during office hours). Lecturers provided suggestions for
improvement in the content, structure, use of sources, referencing, writing style, relevance
and flow of ideas, focus/area of research, and language. They also referred to error correction,
gave detailed explanation and asked leading questions. Students found feedback given on the
written assessment tasks in the Google documents useful as the process resembled a dialogue
with a teacher on a regular basis as both had access to the document and were able to
communicate the messages online. Three respondents informed that sometimes teachers’
comments were vague, and they were not able to respondent to them. Although both parties
found providing feedback online effective, some lecturers informed that the process might
be time consuming when providing detailed comments, and they doubt if students read all
of them or appreciated them. Five teachers also explained that referring to the assessment
criteria in their feedback helped students to better understand the requirements of the task.
The presenter will share the detailed findings of the research study and provide possible

suggestions for language teachers on the effective use of electronic feedback on writing.
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There are about 2500 Deaf and Hard of Hearing residents (DHH) in Georgia. They are considered
bilinguals like everywhere else in other countries. Their first native language is the Georgian Sign
Language (GESL), which is a natural language with strong influence from Russian Sign Language
(RSL), as there was only one Soviet Sing Language (of course based on RSL) for all DHH-s in the
Soviet country.

The second native language for local DHH is the Georgian spoken language — the State language.
Unfortunately, due to the absence of proper education and due the poor Deaf education system in
the country, the local DHH have the problems with the knowledge of state language and this turns
into a serious barrier to their full integration into the civil society. For example, on social media such
as facebook, which is most popular with local DHH users, they prefer to communicate with each-
other using GESL, avoiding written Georgian texts and written communications with other ordinary
people, because they are ashamed for their mistakes. As GESL is the first and basic communication
language for Georgian Deaf community members, the first ‘second language’ is spoken Georgian.
It should be noted, that the most DHH in Georgia are originally non-Georgians. Deafness is
hereditary for the most cases, and Georgian genome has a tiny little number of Deaf Georgians. In
the most cases we observe the secondary Deafness among Georgians, such as deafness developed
due the overdoses of antibiotics, age-deafness, stress-caused deafness etc. The local DHH in the
majority of cases are non-Georgian nationalities, and they (their family members as well) do not
know spoken Georgian. There is a challenge to learn the spoken Georgian for local DHH. The main
problem is that the members of Georgian DHH are facing the problem of agrammatism in written
communication of the state language — the spoken Georgian language. As mentioned above, DHH
always tries to avoid the written communication and therefore often stays away from the civil society
giving an advantage to the signing communication among the community members. This problem
has a negative effect on the entire communication process at the different levels, significantly
limiting the process of integrating DHH into the wider civil society.

| have elaborated the strategy to make a serious contribution to the solving the problem

of aggramatism among the local DHH.
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In the context of globalization, in order to communicate, knowledge of not only languages but also
the cultural characteristics of the populations of specific countries is required. Language can reflect the
cultural and national mentality of speakers of that language. Language and culture are in constant
interaction. Language is studied through knowledge of culture, while study of culture is done through
language. Each national language represents a mirror of its people.

Nowadays, the priority is to develop communication skills and study the culture of foreign countries.
Linguo Culturology is a popular science that studies the relationship between language and culture. It
explores the integrity of cultural values, explores life communication processes, national mentality, and
serves educational and intellectual learning tasks. Linguo Culturology, in a broad sense, studies the
manifestations of people’s culture that are reflected and settled in language. When learning a foreign
language, it is necessary for the student to also study the culture of the country. In particular, to get socio-
cultural knowledge and to get acquainted with the culture and history of the country. It develops the
student's patience and tolerance for a "foreign" culture, correct and loyal action towards others,
appreciation of other individuals, their inviolability, the need to resolve differences peacefully, mutual
understanding and mutual support.

Itisin dialogue - in contact with other cultures - that any culture is enriched, developed and renewed.
In isolation, it is threatened with extinction. Through dialogue it is possible to see the different rules of
one's own and "foreign" culture. But knowledge of cultural differences alone is not enough for
communication. Communicational, linguistic and psychological factors also need to be taken into account.
The key to dialogue is verbal interaction. The main reason for failure in intercultural communication is
the perception of other cultures from the perspective of one's own culture. The interaction of cultures can
be in unison or in conflict. Sharp differences in communication norms and traditions between peoples are
some cases caused by culture shock.

Learning a foreign language requires not only knowledge of words, phonetics and grammar rules, but
also knowledge of norms of behavior spoken in this language, knowledge of national culture and social
subcultures and knowledge of ways to achieve intercultural understanding. When developing speech
competence, it is necessary to simultaneously develop socio-cultural competence, which tells us how to
behave in a certain social group, which does not always coincide with the native. With all this knowledge,
the student will be able to integrate into the society of a foreign country.

Therefore, language learning should start with studying the culture of the people who speak that

language, which will help to understand and bring people closer together.
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The paper describes motivation as one of the main factors in the teaching-learning process.
Motivation is the driving force that helps us achieve a goal.

Nowadays, no one disputes that high motivation is a key factor in a student's success in teaching
and learning and high academic achievement. The role of the teacher in the process of receiving and
transmitting continuous education is very important, because it is, he who should create a learning
environment that will be positive, in the interests of students and, most importantly, result- oriented.

In terms of the low student motivation the research was conducted, which was analyzed and
further steps were planned according to it. Implemented activities helped to motivate students,
develop high thinking skills, interest them, motivate and engage them in a variety of activities,
including online activities.

The paper discusses different types of motivation and strategies that can be used to increase and
maintain students' motivation. A review of the empirical material will be accompanied by practical

material reflecting the research process, results and relevant recommendations.
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The importance of reading in developing foreign/second language competence cannot be
overestimated. Although reading has been a priority direction in language teaching throughout
many decades of evolution in ELT methodology, this skill still remains as one of the more
challenging ones for Georgian learners. This is not surprising in light of the findings of large-
scale studies, such as PISA, whose results show disturbingly low level of reading competence
among Georgian teenagers even in their native language. This mainly concerns higher-level
reading skills that are known to be particularly challenging for second/foreign language learners.

The aim of the current study is to research the higher-level reading skills that cause particular
difficulties for Georgian learners of English, review the tools and tasks that are used to work on
these skills in A2 - Bl level school textbooks. The article also suggests the ways of improving
learners’ higher-level reading skills including techniques and activities that can be incorporated
in the English language curriculum at school as well as university level. Based on the principles
discussed by Ediger (2014) the article emphasizes the importance of focus on meaning-making,
integration of skills for teaching reading, and building language leaners’ mastery of language

functions needed for activities that foster reading comprehension.
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The present study analyzes the different ways in which causative structures express the ideas
of causation, volition, imposition, and latency in various languages. The examples have been
gathered from media discourse (written and spoken examples of news reports, articles or
discussions from electronic media), and informal conversations with the native speakers of the
languages during interviews and discussions.

The forms of expressing the concepts of desire, wish, will on the one hand, and the forms
of expressing imposition, request, incentive, order or involuntary action, on the other, differ

across languages from purely syntactic structures to morphological, or lexical-semantic means.
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Building on Maclntyre et al. (2020), this study examines the transition to emergency
remote instruction during the COVID-19 pandemic based on questionnaire responses from over
6,000 Linguistics majors andinstructors as well as language learners and teachers from 118
countries (Jeliniska & Paradowski 2021a, b,c; Paradowski & Jeliniska, under review).

Regression and other inferential analyses of instructors’responses indicate that:

i) gender was predictive of teacher engagement, but not negative affect, psychological
overload, perception of student coping, or concerns about learning outcomes;

ii) teachers coped better when they worked in higher education and used synchronous

delivery;iii) educators were more engaged in developing rather than economically developed

countries;iv) psychological overload was mediated by perception of student coping;

V) instructors’ stress levels were affected by anxiety about the future, living conditions, self-
acceptance, appraisal of situational impact, course optionality, and perceived effectiveness of
virtual delivery;

vi) teachers felt that remote instruction depressed students’ language progress by around 64%
compared with in-person classes;

vii) future learning outcomes were the biggest cause for concern in beginner-level classes;

viii) the breakup of some constructs in clusters of naturally correlating variables suggests that in

crisis situations these may function differently than during ‘business as usual’, supporting the

Strong Situation Hypothesis (see e.g. Meyer et al., 2010) and in line with Resnik and Dewaele

(2021).

We will also demonstrate how multilingualism operationalized as weighted proficiency
in languages spoken moderated participants’ coping behavior and attitudes. Although ‘more
polyglot’ teachers found remote teaching harder than initially expected, they were less likely to
make huge adjustments to their lives or instruction, and more likely to believe that they would
come out unscathed. They felt their students were coping well, and their classes were longer.

We will also discuss factors distinguishing language /earners who are better- and worse-

coping under the emergency conditions.
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JoOOMoL, OMAMOE dgmemg 9bol LHogurgdsl dMegzsefierosbo obEm™Mos odgl. 2010
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Teaching Georgian as a second language has a long history. In 2010, university one-year (60
credit) educational programs were created, which were successfully implemented in various state
universities of Georgia. The sectoral framework for teaching Georgian as a second language was
developed in 2019 and entered into force on June 1, 2020. On June 20, 2020, the levels of Georgian
language proficiency were approved, which shall be taken into account when studying, teaching
and assessing the Georgian language.

It is important to note that teaching Georgian as a second language approaches the teaching of
a second language, but at the same time it includes some differences. The Georgian as a Second
Language university educational program is intended for national minorities living in Georgia, and
its aim is to give students the opportunity to continue their studies in their chosen bachelor's
program.

The one-year educational program for teaching Georgian as a second language should include
a variety of teaching methods, including modern language teaching methods. It is advisable to take
into consideration the elements of game-based learning during teaching, which will help the
teacher to create additional motivation for the language learners.

In this report, we will talk about the normative issues of teaching Georgian as a second
language and the methodological compliance of teaching. We will pay special attention to game-

based learning as one of the simplest methods of overcoming and increasing motivation.
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The urge to systematize educational curriculum has reflected the image of an educated person that
society desired from Ancient Greece to the present day. On the one hand, explicit teaching of school
subjects may lead to the belief that each topic must have its own slot in the weekly schedule; they must
be organized according to various concepts such as being more or less theoretical, creative,
experimental, active or passive, and so on. There have been attempts in the past and present to devote
the majority of a period to one subject and then switch to another after a specific level has been reached;
or to teach subjects in accordance with age, season, or parents’ employment, among other factors.
Integrative and non-selective, or cross-subject techniques, on the other hand, were justified and used.
Intercultural education is an excellent example of a modern standard that has been incorporated into a
variety of educational topics and is taught in a multidisciplinary manner.

The suggestion to teach basics of already established sciences as courses in primary and secondary
schools, such as physics, chemistry, and economics, is not surprising. On the other hand, it is self-
evident that we live in space and that learning geography causes us to navigate more deliberately. We
live in time and learn history, which forces us to connect events. People have identities and relationships,
and sociology and psychology, which are also taught in schools, provide numerous explanations. At the
center of the curriculum are traditional and contemporary classes addressing a variety of “adult” themes.
Everyone should understand what a language is, how one or more languages are acquired, the
relationships between language and culture, and how to learn and use languages. Despite the global
world’s superdiversity and instructors’ assertions of difficulties in educating immigrants, teaching
multiple languages to kids instead of one or two, and making foreign cultures understandable to students,
no such subject as linguistics is taught in schools or pedagogical colleges. Linguistics is undervalued as
a subject that explains how languages (first, second, third, fourth, fifth, foreign, Deaf, etc.) are acquired,
arranged, and what the differences are between African and Indian languages, what they have in
common, how one expresses hidden thoughts and desires in speech and gesture or other body language
skills, what are gestures for, how culture makes its wayinto sounds — these themes are presented as rare
diverting illustrations in other subjects but are not systematically represented in special textbooks for
schools. However, the educational power of linguistics cannot be underestimated in light of our pressing
needs.

Linguistics can help educators understand what the actual requirements of students in their class who
come from different cultural backgrounds are, because their perceptions of the world differ depending
on the language they speak. For example, class markers, addressing older vs. younger people, relatives
vs. acquaintances, and female vs. male vs. children, emphasis to the qualities of actions, the typology of
emotions are different characteristics of languages that help to organize a proper intercultural

communication.
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Globalization has brought about a phenomenal spread of English. This spread has led to the
emergence of the newborn varieties which has created serious challenges to language teaching
pedagogy and language policy. Bangbose (2003) has clearly pointed to this issue, stating “as researchers
in world Englishes, we cannot consider our job done if we turn a blind eye to the problems of
educational failure or unfavorable language policy outcomes” (as cited in the Council of Europe, 2007,
p. 31). It seems that there is a mismatch between the advances that happened in the field of applied
linguistics and language education policy. In this talk, | will focus on language policy in the context of
global English because it isconsidered as one of the influential factors in the gap between English lingua
franca realityand English as a native language. First, | will give a brief overview of the recent situation
withregard to English. I will show the recent reality of multilingual English and its multifariousaspect
(Rahal, 2018 & 2019). Then, | will define language policy. I will also show theconceptual gap in
language education policy. This presentation offers a critical review oflanguage education policies.
It will point to the conceptual gap between the sociolinguisticreality of English and the language
education policy that is still oriented towards English as anative language. Then, the presentation will
point to the need for a language policy thatincludes linguistic diversity. It puts forward the idea that
language policies should “tolerate[...] linguistic diversity as necessary for communication or social

harmony” (Council ofEurope, 2007, p.21).

References:

Council of Europe. (2007). From Linguistic Diversity to Plurilingual Education: Guide for
the  Development of Language Education Policies in Europe. Strasbourg.

Rahal, A. (2018). English or Englishes? A question of multilingual reality. In B. Christiansen, &
E. Turkina (Eds.), Applied psycholinguistics and multilingual cognition in human
Creativity (pp. 83-102). USA: IGI Global.

Rahal, A. (2019). Transdisciplinary Approach to Linguistic Diversity: Can We Co-Exist
ithout “One English”? In V. X. Wang (Ed.), Handbook of Research on
Transdisciplinary Knowledge Generation (pp. 383-396).USA: IGI Global.

220



0bYJ30NM0 ©s ©IRTIEEYOO
8900900 JoMorvyeols, HmymM3
dgmMg 9bol aM535E030L
LfHogemgdolsl
Inductive and deductive methods in

GSL grammar teaching

05 OMd5gdody
Ia Robakidze

94399™ dmMeboliol Igmeg Loxsrm B3mes

Kvemo Bolnisi public school 2

153396dm LoEYz9d0: 060309900 s IOMJ30IMO BoAMTs; JMToBH0ZOL LHogergds
9969 96580; 3003030 SHOHM3D]0s; FgMPO s LBOLHogwrMm 9905 JoOHDMEOL,
OmamO3 d9mMg 9bob Lobgerddmzsbgwmgdo;

Key words: inductive and deductive approaches; grammar teaching in GSL; critical thinking;

method and teaching result; GSL text-books

221



9dmbligbgdsdo gobbowremo 0dbgds gmeg 9bol acMsds@ozol dgmm@ozol ghm- gemo
Ls0bEGHIMGLM Lo3z0mbo, 39MdMm, Loz gdol IJ30IMO S 0bEI30Mo FgmmEgdols

393w9gbs  LBHogarol d99pgddg. B396 89393090000 MomMgMwo BoymAols dmsgz560
3063933900l s Fglvdsdolo dogsomgdol Fg30MHoL30MmgdoL aHom o®dmgosyobma

935800 LOmMO, M M5 99090l Jowgds 890dwgds Mmommgwer dgdmbggzsdo.

9600369035605 500603bmL, GMI gbols MsbsdgMm™mgg wowsd@olzsdo 0bodzom®o
990000  30M5GHLo@ds  doRBgMEo. 5sdol  Lo®mdzmo  dmLfogerol 3MoE03wwo
3DMHM369d0L  gob3005609d5Bg Folo OGO Ao3gbs  FooBbg3s,  obLbI3s39d0M
©909J30M0  d0yMmAoLysb, Gmdgos, 39300 333W9300L  SHOHOm, 9839MHbIdL  5J
3639LL. M»dEs 9B EYOMEGds BoOZMS, YD MoMMgME gmmEl msgobo dwd-
BO©QOWQd0  593L.  985Lsb,  AmMUHogeggdool  LBbgoolibgs  Godl  ghmbsoto 390
90303900m.

BMQ09M00 305953030 15300bOL ©YYJ30IM0 oMo Lfogegdsd JgbodErms
©oBmamb  bogergdol O™ @ sMmMm3mL ol LsFoMm 0bxm®mTs30s,  GMIgEos
RMOHISMOHO m3965:30900bmM30L BFoMmYds dMbfozergl. 300GH03MEo SHBOM3b9ds STob
396989 396 35630056MYds.

dgmMg IbM0g, Lz gdol 06wYJ30IMHO gMEIdo FMbsgeggdl dg@o FodMobs s
300b390bg 356vbgd0L 396 »Yd0dYYIL S gl »Y30MHMdME LOFOMMS. 1YF3d F50Td SOOLFMEDs
36 250003560093 s 459mygb69053 dglsderms ImLogwggdo BdoGms (3056 13369050
d0094356mU.

B90mm»ddmeol  LSoEMLGHMgom©  dmblgbgdsdo  Fomdmagbowo  0dbgds
3053530390 1530mbgd0sb 53 M35¢LIBGOLom  gobboryemo  3mb3MgEMwo
9525W0mMYO0 5 51939, JoODMEOL, MMaMOE BgmMg gbols Lbgsslibgs Lobgarddmzsbgmls
3bs¢Eobo.

222



@O GgMSGHMM:

0990, x™b. (2013). ,,63M6 35HOHM369000”. Lodo®mgzgwrml dsbfogwrgdgerms
36MHMRIBOME0 2630056930l 3956GHGMo.

©Me00dy, 6..(2017). 0bd3omo dowymdgdo Lsbfsgwm 3Gm3glido, mdowobo: mby)
200mI39dMds.

dgwogdodg, 0. , Jo®os, F. (2006). JoOMEo 960l gMsds0n3ol LHogwrgds. mdogrobo:
3999390 Mds ,L50dgEM”, BoJsMMZIWML  ASBIWIdOLs s FgEbogMgdols
LsdoboliGmm.

305360890065, . (2006) IEAYKTUBHBIN U UHIYKTUBHBIN METO/IbI
[IO3HAHMNA
http://rusnauka.com/ONG/Philosophia/6_tjagnibedina.%20tezisy.doc.htm

F3995b9e0, 4.(2016) LHogergdols 3gomEgdo Lodwmsem b3mersdo. GES]: Education
Science and Psychology 2016 | No.1(38)

223


http://rusnauka.com/ONG/Philosophia/6_tjagnibedina.%20tezisy.doc.htm

The article will discuss one of the interesting issues of second language grammar
methodology, namely, the impact of deductive and inductive teaching methods on learning
outcomes. We will try to present a clear picture of what results can be obtained in each case by
contrasting the main concepts of each approach and the relevant examples.

It is important to note that inductive methods are preferred in modern language didactics.
Based on this, its positive impact on the development of the student's critical thinking is
considered, in contrast to the deductive approach, which, according to many researchers,
hinders this process. However, this provision is debatable, as each method has its own light-
shadows. However, we cannot approach different types of students in the same way.

Teaching with a deductive approach to some grammatical issues may save teaching time and
accumulate the necessary information a student needs for formal operations.

Inductive teaching methods, on the other hand, push students to think more and answer
questions, and this is unconditionally necessary, although their incorrect or excessive use can

often lead students to wrong conclusions.
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Mastering speaking skills and acquiring communicative competence is considered to be one of
the most difficult tasks for both a teacher and a student. Bygate maintains that while conversing
in a foreign language, students employ their knowledge of a language as a basis for verbal
communication. In addition, successful communication also depends on the pragmatic,
communicative skills students employ when they are engaged in interaction (Bygate, 1998). The
first skill includes discourse competence whereas the second skill encompasses typical interaction
situations and turns associated with them (Foster, 2001).

The study of effective and successful communication in a foreign language is still being
debated in Applied Linguistics and focuses on the psychological, linguistic and communicative
aspects of this process (McCroskey & Baer, 1985; Mahdi, 2014).

Along with the general overview of the fundamental, theoretical issues related to the research
topic, this paper also describes the results of the study based on an electronic questionnaire filled
out by some of the teachers of English of the TSU Language Centre on the one hand and by a group
of students of the University on the other.

The problem of oral communication in a foreign language is analysed from the perspective of
the theory and the model of "willingness to communicate" (Maclntyre et al., 2001, 2002). In
addition, attention is paid to the employment of the two skills “governing” the communication in
a foreign language.

The analysis of the issues accompanying successful oral communication in the classroom from
the standpoint of both teachers and students allows exploration of this problem from two
standpoints, identifying points concerning the speaking skills and motivating students proposed
and/or shared either by one or by both parties and possible ways concerning their solution.

The problem of oral communication in a foreign language is analysed from the perspective of

the theory and the model of "willingness to communicate" (MacIntyre et al., 2001, 2002). In
addition, attention is paid to the employment of the two skills “governing” the communication

in a foreign language.
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The analysis of the issues accompanying successful oral communication in the classroom from

the standpoint of both teachers and students allows exploration of this problem from two

standpoints, identifying points concerning the speaking skills and motivating students proposed

and/or shared either by one or by both parties and possible ways concerning their solution.
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The article on teaching Georgian verb to non-native speakers focuses on categories
students' first languages lack or express them in a different way. The categories discussed
here are indirect contact, neutral version, and passive voice in verbs.

1. Infixes -in- and -evin- are used to form forms of indirect contact. They are added to
infinitive forms without markers - -in- is used with stems containing vowels, and -evin-
with stems without vowels. At the same time, prefix a- is added to verbs at the beginning,
and the thematic marker -eb at the end. Like all other thematic markers, the latter
disappears in the second series of conjugation: m-a-khatv-in-eb-s (is me) — da-m-a-khatv-
in-a (man me), m-a-tkhr-evin-eb-s (is me), ga-m-a-tkhr-evin-a (man me).

2. Neutral version is formed with the prefix a- in verbs with eb- and ob- thematic
markers apart from several exceptions and verbs with the am- thematic marker, apart from
one exception (as version is impossible in the third series of conjugation, examples are in
the first and second series of conjugation): a-shen-eb-s - a-a-shena, a-tb-ob-s - ga-a-tbo, a-
b-am-s - da-a-ba.

3. All verbs with single thematic markers, verbs with —av, -i, -op thematic markers and
those with vowel interchange form neutral version without the prefix —a: tsers - datsera,
khatavs - dakhata, kravs — shekra, tsnavs — datsna, skhlavs — gaskhla, tkhris — gathara, qops
— gaqo, grekhs — dagrikha, gmobs — dagmo.

4. Thematic markers make no difference in forming subjective and objective version
forms. If a verb is semantically able to have subjective and/or objective versions, verbs in
the first and second series of conjugation take forms of subjective and/or objective version:
khatavs — i-khatavs, dakhata — da-i-khata; m-i-khatavs, g-i-khatavs, u-khatavs; aketebs — i-
ketebs, ga-aketa, ga-i-keta; m-i-ketebs, g-i-ketebs, u-ketebs.

5. Thematic markers and the presence/absence of a vowel in the infinitive play a role
in forming verbs in the passive voice.

6. In the passive voice, prefixes are added to verbs with single stems (without thematic
markers) and verbs with -av, -am, -op, -1 thematic markers, those with vowel interchange,

and some verbs with the -ob thematic marker.
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7. Verbs with a vowel in the infinitive form the passive voice the thematic stems of
the second series of conjugation: tser-a — i-tser-eb-a; malv-a — i-mal-eb-a, e-mal-eb-a;
chagvr-a —i-chagr-eb-a, e-chagr-eb-a; grekh-a — i-grikh-eb-a, e-grikh-eb-a.

8. Stems without vowels form the passive voice from the infinitive without markers.
There are several such verbs with -av and -eb thematic markers, verbs with -i, -am and -
eb thematic markers and some verbs with the -ob thematic marker: tsa-shl-a — i-shl-eb-a,
e-shle-eb-a; da-dgm-a — i-dgm-eb-a, e-dgm-eb-a; da-khrch-ob-a — i-khrch-ob-a, e-
khrchob-a; da-rgv-a — i-rgv-eb-a, e-rgv-eb-a; she-kvr-a — i-kvr-eb-a, e-kvr-eb-a;a-nt-eb-a
—i-nt-eb-a, e-nt-eb-a.

9. Verbs with a vowel and the -eb thematic marker, apart from two exceptions, form
the passive voice with the suffix -d from the thematic stem of the second series of
conjugation: shen-eb-a — shen-d-eba, ket-eb-a —ket-d-eb-a.

10. The passive voice is formed without markers from verbs with the -ob
thematic markers. The thematic stems of the second series of conjugation are used as the
roots: ga-tb-ob-a — tb-eb-a, ga-shr-ob-a — shr-eb-a.

We hope that this approach to these problems can help teachers of the Georgian

language in the teaching process with both non-native learners and native Georgians.
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CLIL became wide-known in Europe dual-focused educational approach in which both language and
content are taught and learned. Essential principles of CLIL are dual-focus on content and language, 4C
(content, cognition, communication, culture), the difference between academic and everyday language,
scaffolding, authentic materials, and active learning.

CLIL is usually used in foreign language education. Due to Coyle et al. (2010, 1), CLIL can be
appliedto “additional language” learning, including heritage languages. Recently, it is argued that
CLILmay have much to contribute to the development of heritage language teaching. There is a needfor
research to explore models appropriate for the different contexts in which these languages aretaught
(Anderson, 2009).

There is also practical evidence of using CLIL techniques in heritage language teaching in the UK and
Japan. This paper examines fundamental principles of designing CLIL materials in general CLILcontext
and heritage language teaching in Russian language schools.

Following Coyle et al. (2010, 48-85), we check the “tool kit” for creating materials. The stages of “tool
kit” are:

1. vision (global goals of school and teaching team);

2. context (school, learners, and community characteristics; schools™ programs, who will teach the
subject (language or subject teacher), etc.)

3. unit planning (content—cognition—language—-culture, learning outcomes)

4. preparation (tasks and activities)

5. monitoring and evaluating (formative and summative feedback)

6. reflection and inquiry

This article examines the 2, 3, and 4 stages of creating materials from the Russian heritagelanguage
teaching context. In particular, the paper reviews the characteristics of Russian schoolsand Russian
heritage language learners. Usually, well-developed passive skills (understanding ofspeech and reading)
make possible more difficult tasks. However, functional reading development, metalinguistic and
metacognitive awareness, and output support strategies are needed.Furthermore, itis necessary
to pay more attention to the grammar issues, making the level ofsentences crucial more than the level of
words. Frequently well-developed everyday language ofheritage language learners (BICS, basic
interpersonal communication skills) allows focusingforemost on academic language (CALP, cognitive
academic language proficiency). There is also aneed of rarely used in everyday life genres of monologue
speech (discussion, explanation,proposal, report, etc. (Bentley, 2010, 37-38)). Well- organized embedded
and formative scaffoldingcan provide general use of authentic materials, which provide learning of content
and languageand the learning of culture crucial for heritage language learners.

At the conclusion, we suggest the table of essential principles for designing CLIL materials for Russian
heritage language learners.
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The problem of classroom management attracts the attention of FLT scholars. We deal with online
classroom management. This problem is of special interest at present. As a consequence of the
pandemic Covid-19 almost all educational institutions all over the world are supposed to teach and
learn online.

Online teaching requires special teacher’s ability of classroom management. There may be some
conflicts within the group of students and teachers should solve them. Teachers have a greater role to
play in online circumstances, because he/she should act as a role model and help to resolve the issues.
It is the responsibility of the teacher to help students deal with conflicts in a mutually respectable way;
and it is a skill that teachers can perfect with time.

First of all, teachers need to work on good student-teacher relationship; watch the way students
interact with each other and try to connect with them so that students can trust them. Trust is a major
factor in resolving conflicts. The teacher is to gain that trust and do not reprimand the students in the
presence of their classmates. He/she should talk to them in private, and try to listen to their point of
view, before giving your opinion. It is essential to get to the core of the conflict.

Once the teacher knows the situation, he/she can cite examples of similar conflicts and resolutions,
possibly from their own experiences or from others. If things get out of hand, it is vital to press the
pause button. The educator has to ask them to take a deep breath. It will certainly calm them down a
bit and reduce their stress. If one thinks it is more complicated that what you thought, one can call other
people who are better able to deal with such situations. It could be a colleague or fellow teacher. Teacher
need to involve people who are better known to those students.

Once the conflict is resolved, there needs to be a follow up. Teacher has to check in with each
student individually to know if the matter has been resolved completely. It is important to give them
time; they might resolve it on their own. If one feels there is still need to resolve it further, he/she should
try it again. Teachers can also learn a lot from these differences; resolving them amicably will
strengthen their conflict management skills, which are very important for being a good teacher. Dealing
with students is an art and those who excel in it, excel in the field of teaching.

The educator is to provide expectations from the start, both by writing them in the course outline
and stating them in class. One can describe the goals of the course and outline roles for you and one’s
students.

In conclusion it should be noted that students work better when they feel that their instructors care
about them. Thus, it is necessary to use students’ names whenever possible and develop friendly

relationship.s.
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For non-Georgian speakers, in the process of teaching the Georgian language, it is crucial to
overcome the problems that accompany the understanding, comprehension and mastering of verb
forms. The complexity and diversity that is characteristic to the Georgian verb is conditioned not
only by polypersonalism or even by the large number and functional richness of the prepositions,
but also by the variety of lexical means.

The Georgian language has inexhaustible means to produce new verb forms, in order to give
the speaker (speaking individual) opportunity to express the new semantics more accurately, to
specify the utterance and to add more clarity to the meaning. For example, if a language learner
expresses a desire to perform an action, then it is better to first get him/her used to the infinitive
constructions of the verbs including 8obgs (Abm®ls) minda (msurs) | want (I would like), for
example, | want (I would like) fsz00b5s tsakitkhva — to read (d«=dsm8s mushaoba — work...
palizems tsasvla — go, wogmds dadgoma — stand... 0240 tkma — say, Aszds chatsma — dress...). In

the next level of language learning, we can also introduce verb constructions expressing the desired

action: I want (I would like) fsgogombem tsavikitkho — to read (30d«ydsc2 vimushao — to work...
psgocog tsavide — to 9o, woz@gg davdge — to stand... goxdlzs vtkva — to say, Asg0339 Chavitsva —

to put on)... This will also prepare the ground for the language learner to express the obligation with
the help of a particle 96 unda (I must): unda tsavikitkho — I must read (vimushao — work...
tsavide — go, davdge — stand... vtkva — say, chavitsva — put on)... He/she could easily build relatively
extensive constructions: kartuli ena kargad unda vistsavlo — "I must learn Georgian well"; dghes
bevri unda vimushao — "I must work a lot today"; khval universitetshi unda tsavide — "I must go to
university tomorrow"; dilit adre unda avdge — "I must get up early in the morning"; es teksti zepirad
unda vtkva? — "Should I say this text orally?"; Thilad unda chavitsva — "I must dress warmly".
The article provides extensive material to demonstrate the grammatical and lexical means

that will make the learning / teaching process of verb forms easier for non-Georgian speakers.
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The problematic issue of teaching Georgian language discussed in the article, such as proper
teaching and practical application of a rotating subject and object in communication language
and written culture. Anyone who has grasped this process will agree that for many years the
issues of teaching the rotating subject and object have been problematic. It is very difficult for
our listeners to figure out when to put the subject and the object in which case, to hold the
sentence correctly.

Practice has shown that all learners of the Georgian language usually "use" their native
language constructions, they come out of the native language and put the subject (S) in the first
place in the sentence in the nominative case.

No one can deny that the verb is the backbone of a Georgian sentence. It is the verbal forms
of the verb that depend on the subject and direct adverbs (O direct and O indirect) in the
sentence with the third person forms.

Based on my own experience, I divide the verbs into 2 groups: Vinian and Manian verbs.
Specifically: the verb is Vinian, if in the present tense it has a v-prefix as a sign of S1, and a
manian verb has m-prefix as a sign of S1.

Vinian verbs are differentiated into two more groups: active and passive verbs. It is explained
that the rotational variability of S and O is characteristic only for active verbs, otherwise Manian
and passive verbs are represented by the same construction in all series. Specifically, the
Manians: S in Dative case (pronounced him), O- in nominative case (he), passive: S in
nominative case (pronoun he), O- in dative case (him).

Active verbs change construction according to series: in I series they are like passive verbs
(in the noun S in nominative case (pronoun he), O- in dative case (he)), in II series they are
represented by an ergative construction (in the narrative S (pronoun he), in O-nominative (he),
And in the IIT series the dative construction is shown (with the S in dative case (pronoun it), O-

in nominative (it)), thus resembling Manian verbs.
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Language pedagogy research has traditionally focused on proficiency-based practices that
prioritize communicative and linguistic competence as the main objectives in L2 classrooms
(Schulz, 1986; Freed, 1987; Huebner & Jensen, 2008; Tschirner & Heilenman, 2011).
Recently, research has drawn attention to the social dynamics that inform language learning
experiences (Norton, 2000; Kostogriz & G. Tsolidis, 2008; Menard-Warwick, 2007; Norton &
Toohey, 2011), which has prompted a reevaluation of pedagogical practices in order to reflect
classroom objectives that take a more critical approach to language study. This changing
approach not only reflects linguistic proficiency as a classroom goal, but also emphasizes
the importance of connecting language learning experiences to communities outside the
classroom, as well as understanding the socio-political nature of language use.

Service learning has recently emerged as an instructional model that appears to align
with this critical pedagogical approach (Grim, 2010; Bettencourt, 2015; Moreno-L6pez, et. al,
2017). However, the question of how to effectively implement servicelearning into course
curricula in a relevant way remains a challenge for educators.

This study examines the role of service learning for L2 and heritage learners of Spanish,
and how service learning impacts beliefs and attitudes towards language learning, as well as
their ability to connect their experiences to content learning in a linguistics course. Using
questionnaires and writing prompt responses collected from 13 university students over the
course of a semester, this study looks at how advanced L2 learners of Spanish used service
learning projects to engage with native and heritage Spanish speakers. One particularly salient
theme among this study’s findings is the evaluation of service learning experiences through a
proficiency-based lens. Specifically, participants frequently reflected on the quantity of
Spanish use during service sessions and whether it improved their own linguistic proficiency,

and ultimately evaluated their service learning experiences based on those outcomes.
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dmbligbgds gobobogsgl 306M39wo 9bols 259mygbgdols Lsgombl, olgzg Grmmeys
3053530310 3563560l dgmmmEol 459mygbgdol 3609369 ™dLl MBoegls Lolifogwrm
50990 GBS M EHO0E0BA3MMO X B3JOOLMZ0L 0bYOlEOL, Hmam®E MEbm 9ol
LHo3agdol 3Gm3gLdo. dmblgbgds 5bodbre Bs30mMbgdMb 393d0Mgd0m LEIbEHMS
loBMm9dgdL 9yMHbMds. 9830000 obos 8moEegl 03. X939H0830ol Labgwmdols
000obol Lobgwdfoxzm 1bozgMLoGIEHOL B535¢536M05EHOL LoggbmMol LEMab@gdL
dm60L BoB3oMgdw0o g5dm30mbzol 899a90L.

33930l 30BsblL 9390 L30MbgdOL sbseroBo Fgog9bls:

1. 306390 9bols go8myggbgdol LoFoMmmgds 0bywolvEmol, Hmym®E MEbm gbol
Lfo30900l 3Gm3EqLd0;

2. 999wEHooba3mmMo  XaBgoolmzol  0byerolvyol, Mmymes b 9bols
LHo3wqd0l  3OHmEgldo 3063900 9bols 299MmYygbgdslmsb 393806900  JOMHOMSO
36HMd939d0;

3. 990mb3z93900, GMmELsg 3060390  9gbs Mbs/s6  Mbs  98m0Yygbgdm©gls
0630lwmob, MMz MEbem 9bols bsgzwgdol dGmigldo;

4. 246535303790 MaMdsbol dgomol 3609369 mds 0bgerolMol, MMM
M3be 960l LHogwgdol 36Mmaqlido.

3309350 3bsym, GmI 300390  gbol  godmyggbgdsl  AsbLY3IMIGMYOMEO
36003690mds 593l 0baolmeol, MHmymez Mebm 9bol 9339dGMMo Lfsgwrgdolsmgzob.
0939, 33e930L 999900l 00bsbBs, 30639w0 gbs, MMPMO3 sTbTsMg Bodwsegds,
3963smEgdomo b FmeMpdbgermdomo  gbdiool  Fgueergdologol b
399009496900 9l, s 56 FoMmBMoygbgl Lozt 3m3Mbo3s300L J0MOMSE LTS GdSL.
390m30mb358 583965, OMI gM535E03Mw0 MoMTobol Igmm©Oo, ML 9839JGHVIOMdOL
bogombog  dmEm  EOML  39oMmagdL  FmMol  sSBOHMS  bbgoolbgomdsls  0f393U,
9L3MmbEIBEBHS MTgEHYumdL, MEbm gbol LHsgwrgdol dbM03, LsboMgdwm Fgdbodsw
dosBbos.

$0bs0g0s6g 330930l 990  9OLYOIO  3MEBOL  9OHMYZIO  OTIEHJOSL

Po60mo9bl o  LBOgdsls 235degal Mbm  9bol  Lfogegdsdo 3oMmzgwo  gbols
3990myggbgdols Lygombo 3093 gOMbgw, LEHIBGHMS Mo LEBOOLOD gsbgzobowmm,

3930035¢0Lfobmm domo ®Bg3900, gows3bgmm Msbm gbol Lsgzergdolsdo sGlYde
90 M3dqdL, 56 sboeo JoEMIgdo 89303w9ds3Mm.
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The paper discusses the issue of using the first language, as well as the importance of the
grammar-translation method in teaching English as a foreign language to multilingual groups
in higher educational institutions from the standpoint of students’ perception of the problems
in question. The empirical data comprise the results of the recent survey conducted among the
BA students of Iv. Javakhishvili Tbilisi State University. The study focuses on the following
points:

1. The necessity of using the first language in EFL teaching;

2. The main problems concerning the use of the first language in multilingual EFL
classrooms;

3. The instances when the first language should or should not be used in EFL
classrooms;

4. The importance of the grammar-translation method in EFL teaching.

The study demonstrates that the use of the first language is of an exceptional importance for
the efficiency of the educational process in EFL classrooms. However, the findings also reveal
that the first language should be primarily used as an auxiliary tool for explanatory or
interpretative purposes, rather than constitute a basic means of communication in the classroom.
According to the survey, the grammar-translation method, which has recently been a matter of
controversy among language teachers, is still perceived as a useful technique for learning a
foreign language by the majority of the respondents.

The study represents a supplement to already existing knowledge and enables to once again
see the problems in question from the students’ perspective. It also provides a number of
recommendations to teachers, which might help reconsider current approaches to EFL teaching,

as well as develop novel ones.
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In language teaching, the standard language is the basis of the teaching content and offers learners
a limited perspective of use in communication. The semi-spontaneous use of language in the web, on
the other hand, generates grammatically unconventional forms that are simply declared wrong from the
perspective of standard language. Dealing with such forms in second language teaching requires a
linguistically based description of quasi "wrong" morphological forms and the consideration of a
scientificexplanation of such phenomena. The focus in the following is on the use of singular tantum
(proper nouns)in the plural. Regular expressions can be used to search for the proper nouns in plural
form in Georgianreference corpus in a focused way.

The plural form as collective term.RegEx: [features = ("N" "P1" "Prop")](1)
X39960 50 3¢v56,398000 ©5 380¢798000 )derIt F0549¢798b ©@3039H89b.

%aqo-eb-i  am klancebit da  kbilebit uzlur ¢iagelebs daipqroben
Prop.Pl- DemPron  Claw.PLInstr C;j TeethPlInstr  powerless wormPl.Dat V Act Fut Pv
Nom SV S:3P1DO:3

The %aqo-s will capture the powerless worms with these claws and teeth.

In the internet language, the use of place names (toponyms) in the plural form is increasing,
which is simply grammatically incorrect from the perspective of standard language. If the authors of
this incorrect use are considered, then it is very probable that there is an intention behind the
incorrectness. That is the reason why there is a pseudo incorrectness here.

@)

The semi-spontaneous language on the internet creates a specific pragmatic environment in which
the expressivity of language is additionally pushed out. Presumably, this increasing expressivity in most
cases also affects proper names, more precisely - place names.
®3)

39009000 30239800 356...350099! G50 A2l 3023980 0603 356 0658300707 beagos deali 3239880 30
505 a2b69800 356 5b9 30356 bsbdo ¢regobosb 9605 30600 99« 159800. 53600285990 B9o.
karoc¢e mokovebsi var...vaimee! rais moskovebi irma var ina$vili? xoda moskovebsi ki ara londonebsi var
ase vzivar saxs$i luistan ertad kinos vuq urebt. akrobatebzea.

I'm in Moscowprt... What Moscowet, I'm Irma Inashvili? and I'm not in Moscowr:, I'm in Londonerr,
sitting at home with Luis, shying away from a film. It's about acrobatics.

This intentional grammatical error suggests a pragmatically based justification for the apparent
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mistakes. This deliberate grammatical error points to a pragmatically based justification of the apparent
mistakes. The speakers put the place names in the plural in order to focus them and intensify the
relevance of the meaning. This is a quasi-modal use with the help of the plural. The described pragmatic
aspects of the phenomenon give reason to include it in language teaching and to point out that rigid
grammatical rules can weaken in certain socio-cultural contexts.

Pragmatic analysis of such usage requires consideration of the speaker. Here, it can be asserted
with a higher degree of certainty that the speakers know the grammatical rules, but intentionally do
not follow them. The possible explanation of such motivation is the increase of content expressivity by
plural "singular tantum". The apparent (pseudo) ungrammatical forms serve as a means of attracting the
listener's (or reader's) attention.

The relatively high frequency of such forms especially in social media language justifies the
consideration that a modal function is currently being established in Georgian to generate the

superlative modes of proper nouns.
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LodFMms BHMEHIWOGIOM LobEgdsdo, 3MIMBoLEHMMTS 0EIMEEMPOST MJLOYOS
Loxo®m LogmEosb gobgzbs s ol Boboggwrgdsls JoseJloBa-ergbobobdom FggiEos.
099935 396 303Y3000 OMI 53 I3ILMOO0 MHYJWOP0s J5JMs 96 360369 MdS IIGYo,
390339000 M35¢bsHBOOLom 30MoJom, 3960dm 1Lo3zM (3990l bobrxDg 3MbEGMMOLY s
393w960bL LEggHMgdo, 890dEgds 0MJ3sL, MMT 30©Y3 MBOM FoOBIMMMZS. bergm, ols Mo3
L3 FMMS  393006MOL  MM3930L 9IRS FO30M0GM, MSPOIZOEVIMSE  A3BLBZ3IOMS,
OMamO3 LEOFMMS 0IMEMYJdOL, 0Ly EILIZWMOO FMPIOEOBIOL MYgMMgEHO3MLYdOL
Do60ma9gboly s MM 0bgdoLOYSD. Moo MOMBOL SOMMINDYdS, JOH0I-9MH FOZ5M
9obollosmMdgo@ 0gi3o 3MBEBHLIdFMMS LOgMEOLOIMZ0L. MYEP0Y0d @S MYLOYOIOMDS 30
096@™0900L 05356  FoxMMT0MGOgEr  JmEgdMEmds©  Imy393wobs  GHGMmbBoEool
30600093d0.

9000l 393wgbols @ BYIWoR0MMHO  30MIMGIOL  33¢0935  FMBEAVBIdFMDS
LogzM39d0, OO bobos dmgdzs  833w939Mgd0L  0bEHIMILOL  LggH™mdo.  MHgaroaool
gAML 205b5e0Dgos  XFMBMOO  0096EHMIGOOL  BMOHToGMgdsdo, 8b0I369wM356
5ROl 0353906 L3056 S 3993560E O 39360969d90Td0. B0bgs3500 0dobs, HMI
1339 0O bsb0s, 5305 8080bsMHJMBL ,,BMIQO0E0W”
>GOOI 3006x39B0sMs Fglfiogens, 0bBHYMglo s0bodbo Lszombgdolsdo 56
396253L 5B ™dsl o sboen 39MLi3gdE0390Ls3 FoedmaBgbl. 3 obzmlool bafows
d90dwgds  aobgobowmm  (oMdmpygbowo  dmblgbgds,  GMIgwos  3mb3MyEMwo
30b6x9omEmo  X3MzoL, 093mzsl dmfdgms 5gdsly s Aol QEFMEPOEYdSL  Joenodol
M056ME 49M93mLmsb 3538060 obobosgl.

9dmbligbgdsdo gobboeos 093m3zsL Im{agms 09dolodo ITMI0YINGds Jogrsd
L9380l FogoomDBg, HMIGE0E 9M99Mb03MMO, 50989 3mbBILOMMO bodbom bbgomdsl
99336905. Bs0bEHYMGLMS, MoGMB 0939 833907M5© J9FMYMABOE S RodoxbMw
,Ub390“ JoMmmEs IMLsmdMmY, Jbo3MEs© JoOmzgwo 3mb3MgEMo 3mbgglom®o
X31B0L  §omBmo9bewrgdo. s 4965306HMdJOL Food Bo35MBLS s (36MdIMBSL
Joawsddo? 65 LAHOSBHIY0YPO @S OJLMOMOLYdO  Qoobbosm  Fom  Jogweddo
0593300060900L5mM30L7 Mo Q9B30MMIYOL Jonsdo BgROBHOMO A9BFYMOJILS s LE0dsL,
090l BMbbY, HMI 3500 (36MdEMBS LsDMYI MOS0 LogMIBMOM S FoPOE0S?
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506036 300bz93%bg 35Lbgdol golivEgds 093m3oL dmfjdgms M30050Jdbols ZmEIYOU,
dom  299MEEOWYdSL  Joasdol  Lobmyomgdol  doge  Bomsdo  edmbo@ o

©59M 300090999000 36 gJuEHTdo 3ob30bosg.
9dmblgbgdsdo Fomdmagbowo mbyBMmIdgdo s 336900 2020-2021 Hargddo

Joawsg G380 BsGo®mgdren gombmamenomw 33w9390L 93dbgds.
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In the Soviet totalitarian system, communist ideology cut out religion from public space
and sought to replace it with Marxism-Leninism. Although we cannot say that religion has
disappeared or lost its meaning in this attempt, on the contrary, the spheres of control and
influence at the expense of private spaces can be said to have expanded even further. And what
we achieved as a result of the collapse of the Soviet Union was radically different from the ideas
and expectations of both Soviet ideologues and the theorists of Western modernism. The revival
of religiosity became one of the main goals of the post-Soviet space. As for the religion and
religiosity, it became the main formative resources of identities during the transition.

The study of the influence of religion and the religious situation in the post-Soviet space
has long been of interest to scholars. The analysis of the factor of religion in the formation of
group identities occupies an important place in the social sciences and humanities. Although the
study of “traditional” and “non-traditional” denominations has been active for a long time, the
interest in these issues does not lose its urgency and offers new perspectives. This presentation
can be considered as a part of this discussion, which presents the perception of Jehovah's
Witnesses and their experiences in relation to the urban environment of a particular
denomination.

The paper discusses the attitude of people towards the Jehovah's Witnesses on the
example of Rustavi, which is based on not ethnic and but confessional differences. It is
interesting why ethnically Georgian and Georgian-speaking people, belonging to specific
confessional groups became a separated “other”. What makes them visible and recognizable in
the city? What strategies and resources do they have for establishing themselves in the city?
What causes negative attitudes and stigma towards them, given that their public visibility is
significantly high? To answer these questions, I will discuss the forms of self-perception of
Jehovah's Witnesses and their experiences in the context of the attitude of the city community
towards them.

The opinions and conclusions presented in the report are based on ethnographic surveys

conducted in the city of Rustavi in 2020-2021.
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65 56MH0L 300GH03MWo SHOMZB0S? MMMos 53 RIBMIGBL BMLEO 2oblsbL3MYds
9329d90b6mm, Mo@sb goblbgsgzgdmwos 933wgzsmms sBEMO. dg3bogMgdo MdgBgbfowso
056b8Yd0sb, MMI  3M0GH03MNWo  SBOM3bgds  3MA3egdumMo  Tmzegbss,  OMIGEO3
305B6M7dL 33930l LEGH3HIR09O0L 259Mynbgdsl, 300mb39d0l LTSl S 35LIHYdOL A0 dAL.
360030390 5HOM36905 3MolbIMdL  BogEgdol, dosmo FJobybgdols s FgggdoL
d9LPogo-5bseoBL. 3O0GH0IMNo  SHBOMZBgdL  3GMmiEgbo  0fjygds  0bxzm®sgools
3800900bmM3b6539 s LOIENEYds 35d0b, MIMEILSE 06EO30L Bo3MMGO FMLIBEOGDS
3D0305 B58MYY500d©YdS 585 0379 08 Bo30MbMb ©5353306M9d0.

B5dM™Aol 30Bsbos  BHJuBHOL  2o5BGMBOL  3MM3gldo  3M0GH03Mo  SBOM3bgdOL
36009369030 9bLoBO3MSs. 9650 EH03MMO 300b30L LEGMIBHYR0JO0 M530L FBOHOZ 530M56HOL
360030390 sHMOHM3bg00L MbsM-b39390L, OMIGdOE 9(30¢gdJ0s BHYJBGHOL ©MTS s
Lo®w9d3w0sbo 8999:36930Lm30L; byl MFHymdL dmbogwggdls s bEG¥IbEHIOL, 2500MT3Mb
565003760 3000b30L Mbs6gd0, oLHogwrmb LEBHMmOJMbydl dmEmOlL s LoGY3zgdl dowds
300b3gs, B3 0530535 329olbdmdL FHgJuGHoL LOPGMmIOLYMEISE Jo3JOL.  CMEILSE
LHogargds 3003H03wo sHMHM3b9gdol 3G0bE03Bgs 9990w, MomMgme dmbfogwgls mv
LEAHMEIBEBHL 8999905 13O0 SHEOOL OTM 300G BTMYSE00GdS, TgoLYdS s s1g39
3065000 99H9EgdgoolL 259mbso@3s. gLodsdolo, sHBMM36gds 3M0E03ME0s TFbmerm
35306, MmEgbsz ob 06030 ME bollosml  5GHIMYOL. 3OOGHOIMNWO SBOMZbgds 5O
305HMdL IbMEME sMYMBoMo JGHIgdd0L 4odmbo@3olL, gl ML ALy GEMdSDY
©5339996900 md09JG OO0 BMbIBOGOS IPII0O S YOYMBOMO dBs6MYgdoL AoLMRY35.
5300093905 dmbfogergl 96 LEMIBEL 3Jmbogl Msgz30LBIO sHOHMZBIdOL MbIMO, Broms
090mb  ©9MY300JOWS  25TMbIGHML  BogMmo®o  sHMHO @O 39sFMSL  bbgoslbgs
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What is critical thinking? It is rather difficult to give an exact definition of this interesting
phenomenon as the opinions of scholars vary. The majority of linguists consider that critical
thinking is a complex process using inquiry strategies, forming questions, and seeking answers to
these questions. It implies not only fixing facts but also clearing up their reasons and results. The
essence of critical thinking can be defined as taking care of one’s own thinking. Critical thinking
starts as soon as the information reaches our mind and ends when we already have our own
standpoint towards this information.

The aim of this paper is to study the importance of critical thinking in text understanding.
Critical reading strategies in its way develop critical thinking skills that are essential for a deeper
and successful perception of a text. It supports and encourages pupils and students to be more aware
of reading comprehension skills, to explore how to read between lines and behind the words.
Critical thinking is independent thinking. When teaching is built on the principle of critical
thinking, each pupil or student is able to formulate his/her idea, estimation, and conviction
independently. Consequently, thinking is critical only when it carries individual character. A pupil
or a student should have enough freedom in order to think and solve different problems
independently. It is true that people who are able to think critically always ask a set of questions
formulated in a proper way, try to pick up information from different people and make proper
conclusions about this or that person, thing, or phenomenon.

Critical thinking is not a child’s innate quality. Some individuals can develop it as a result of
training. In order a person to think critically, an individual has to have a rich imagination, be rather
creative, and have background knowledge. All these three qualities are absolutely necessary for a
good critical thinker. Critical thinking is an attempt to see through things. It is challenging the
existence and making counter-argument. The main function of critical thinking is to make a thinker
able to see the effectiveness of an argument by exploring the reasons, assumptions, and warrants
behind a particular stand. One of the most significant peculiarities of critical thinking is that it
enables a person to make claim with a perspective to appreciate the strength of others’ arguments
and helps recognize how one has reached a particular point while developing arguments. It is worth
mentioning that the basic components of critical thinking are properly formulated why and how
questions to make students think profoundly and penetrate into the essence of any kind of text

what leads to its full comprehension.
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Finding the base of a noun is important, in the first place, to construct a paradigm correctly,
on the other hand, in regard to upholding orthographical norms related to that. Traditional way
of finding the root goes as it follows: Put noun in ergative or dative case, remove the case suffix
and the remaining is the case (A. Shanidze).

It is a simple way, but not to those, who is nonnative Georgian speaker, who speaks Georgian
as secondary/foreign language. If a learner of Georgian correctly puts noun in ergative or dative
case, then he knows what case and case suffix is.

For the people, who know Georgian language practically, usually, it’s easy to put the nouns in
suitable cases and to differentiate nouns and case suffixes, but even he might come across a problem
regarding this issue: with anthroponyms, parts of foreign last names, geographical names, with the
common nouns such as ,50m®o“ (Zhiuri), finding the root of a noun with a traditional method is
impossible; which is why we come across parallelisms:

Levanim/Levanma, Davitim/Davitma... Giorgim/Giorgma...
Ragbim/Ragbma, Zhiurim/Zhiurma, Tsunamim/Tsunamma...
Rosinim/Rosinma, Verdim/Verdma, Garibaldim/Garibaldma...
Kentukim/Kentukma, Maiamim/Maiamma, Helsinkim/Helsinkma...

There is a quite amount of such nouns. In such cases native and nonnative speakers of
Georgian have the same problem.

There is one optimal solution: from the noun class, we have to separate i-rooted nouns (these
are the nouns that in starting form, in nominative case have i ending, but this i isn’t a case suffix,
it is a part of the root), create appropriate classification, and give a list of the most frequently used
nouns based on that to the suitable contingent to memorize it.

All the nouns ending on a, e, 0, u are vowel-rooted. In this case no manipulation of any kind
is needed. We just have to pay attention to what the noun finishes on in starting — nominative

case form.
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Students of Georgian language programs (Minority higher education quota system) learn
grammar with intensive courses, but in relatively short time - during 2 academic semesters. In GSL
textbook and learning materials of university programs, the passive voice is mostly taught
deductively. The paper presents different didactic model of grammar instruction on the example
of passive voice. The findings are preliminary and require in-depth research.The aim is, on the one
hand, to evaluate the effectiveness of the didactic model, on the other hand, to observe the rise of
language awareness in GSL students.

The passive voice is often used in subject-oriented texts. Consequently, learners of Georgian
as a second language who study the language for specific / academic purposes, are expected to use
them through oral or written production. Intermediate and advanced GSL learners use rarely or
incorrectly passive forms.

Learning materials used to teach grammar in Georgian language university programs are
mainly based on PPP (Presentation-Practice-production) model: the presentation phase provides
a morpho-syntactic and semantic dimension based on the comparision of active and passive forms,
and descriptive information about form production — e-, i-, -d and zero markers. The pragmatic
dimension is not discussed. The next phase consists of drilling exercises: production of passive
forms from nouns, or convertion of active forms into passive ones. Neither in the presentation
phase nor in the assimilation phase the context is taken into consideration, or, in rare cases, the
isolated phrases are given in assimilation exercises.

The study was a quasi-experiment and involved 27 Pre-BA students studying Georgian with
specific / academic purposes. A didactic model for teaching passive has been developed based on
different methods of language teaching and learning. The research questions were as follows:

Will the developed didactic model improve the language awareness of the participants of the
experimental group and their writing skills in terms of using passive voice, compared to control
group studying with traditional PPP model?

A pretest, posttest, and delayed posttest were conducted to observe short- and long-term
effects.

The didactic model was based on the inductive approach and consisted of the following phases:

processing the content; creating a corpus; observation of the corpus according to the
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semantic, morpho-syntactic and pragmatic dimensions; establishing the rules of production and
use; exercises to be practiced; task involving the independent use of studied grammatical
phenomenon.

Unlike traditional PPP models, special emphasis has been placed on the global context —
features of subject-oriented texts, and on the local context - at phrase level. Further, descriptive
information about the four groups of passive voice is not enough for students to generate new forms
by themselves - the learner needs to know which marker to choose. The participants were
encouraged to establish the rules of the learner's grammar. The presentation phase of the
experiment was conducted using a variation of flipped classroom - the content processed by the
learners at home.

According to the preliminary results of the study, the study group showed higher results in
language awareness assessment tasks: the learners were able to identify where to use passive forms
and were applying grammatical rules elaborated by themselves. The same difference between the
study and control groups remained after delayed posttest. The control group showed higher results
in written assignments for the assessment of knowledge of the grammatical phenomenon. This may
be due to a number of reasons, including participants' previous learning experience, insufficient

assignments at the assimilation phase or a greater emphasis on content.
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Despite the fact that universities have more or less experience to use digital resources,
emergency remote teaching (ERT) has created new challenges in language education.

The most common practice in distance learning in Georgian HEIs is synchronous, fixed-time
sessions, which have both advanteges and disadvanteges. This teaching-learning format was not a
choice, it was a quick response to a pandemic situation - not to stop the process.

Videoconferencing platforms were the minimal solution, almost the only change: the existing
language curricula were not modified acording to new circumstances and in most cases teachers
followed the same syllabi or, in rare cases, with minor modifications, using the same learning
materials online as in face-to- face format.

The 2020 Spring term was truly an ERT format. However, COVID-19 pandemic changed
education forever and distance learning becomes a new normal. Therefore, in the next 2020-2021
academic year the HEIs were expected to offer programs where online learning methodology and
content are equally taken into consideration, in particular: instructional system design and
delivery, assessement, collaborative aspects, adjusting digital ressources for different devices,
technical support. Forced switching to distance learning can be considered as an oppurtunity to
create digital programs for language education.

The paper presents one of the approaches of instructional system design — rapid prototyping,
which is a reasonable solution for creating e-courses during and immediately after ERT: unlike
other models, it does not require linear planning and implementation, gives the possibility to
analyse feedback during the process and modify separated phases, the result is obtained faster,
students are involved in design and delivery, collaboration between students and teacher is
increased, autonomous learning skills are valorised and improved.

The pandemic has posed the following challenges to language education programs:

- The post-pandemic environment is constantly changing. In addition to the fact that HEIs
have to create fully distance learning programs / courses in a short period of time, these
programs and courses should also be quickly modified for mixed, hybrid or other formats.

- The online / distance learning model should be in line with the language learning-teaching
didactics and methodology. For example, the development of language learning materials
involves the constant updating of content, which is less complicated with RP approach.

- Interaction is essential in language teaching, for example, in teaching speaking skills.
Switching to the remote format requires the iimplementation of new and diverse tools to
ensure that the interaction between students, student and teacher, student and native

speaker environment remains intense.
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- Physical distance weakens connethe common bond between students, especially if in
face-to-face, classroom environment these students had nothing to do with each other and
started studying remotely at the university. Creating a collaborative learning environment
has acquired special significance during ERT.

The rpaper will discuss the advantages of the RP approach as well as the disadvantages on the
example of Thilisi Open University Georgian language program, which may indicate the
advantages of the mixed model in distance learning of the language. The findings may suggest an
advantage of the mixed model in distance language education.

Observations have shown that the changes caused by ERT are needed not only at the
university level - syllabi of accredited language programs need to be modified according to online
learning methodology, and the accreditation system needs to be refined and adapted to new

realities.
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Samtskhe-Javakheti is a region of different specifics. It is multilingual, based on the
historical conditions and factors that led to and still significantly determine the formation of
the linguistic environment in the region.

Accordingly, the main features and trends of the linguistic environment of Samtskhe-
Javakheti significantly determine the existence of a multiethnic, multilingual, and
multicultural environment. (BTKK — Policy Research Group., 2008:21)

It is vitally important for the region to properly define the main areas of research on
bilingual, multicultural and diversity issues, which is the basis for initiating research on
cultural, linguistic, ethnic approaches - at all levels of education at Samtskhe-Javakheti State
University.

Positively perceiving and responding to diversity and diversity is one of the leading
areas of ongoing research at the University.

Consequently, the formation of positive attitudes towards diversity, bilingualism and
multiculturalism has a significant impact on the process of training future teachers.

Deliberately, in the process of preparing the future teacher, students in the teacher
training educational programs study a course - multicultural education.

The course is prepared within the framework of the bilingual education teacher training
program - Tempus.

The aim of the course is to give the student knowledge about the stages of formation of
a multiethnic, multilingual, and multicultural environment, both from a historical point of
view and from the modern itself. After completing the course, the future teacher has
knowledge of bilingual, multicultural and diversity issues, taking a comprehensive view of
cultural, linguistic, ethnic approaches. Has the ability to integrate all students into the
classroom by providing a student-centered environment; Also to create a positive learning
environment by taking into account the cultural diversity of students. (Dalakishvili, M.,
2020:14)

Most importantly, the course allows the future teacher to understand the context of
Samtskhe-Javakheti region and to be able to perceive diversity and difference positively and

respond appropriately; And also the effective resolution of educational problems and issues
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in this diverse context; Discuss various issues from a multifaceted perspective and transform

/adapt approaches.
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Georgian kinship terms: ddobdzocro / ddobfwyero dzmisshvili / dzmistsuli “newphew,
brother’s son, or, niece, brother’s daughter” and obdzocro / wolbfwycro disshvili / dists’uli
‘newphew, sister’s son, or niece, sister’s daughter” represent a difficult task when teaching
Georgian to students whose native language is English or some other Indo- European language
e.g. Russian, German and so on. The case is that these terms make a distinction between the
gender of parents, denoting either brother or sister as a parent of niece or nephew. However, in
English (and some other Indo-European languages) the gender distinction is made between the
children — nephew and niece respectively.

It is highly recommended to take into account the aspect of gender when explaining this
difference.

In Georgian, the above-mentioned terms are compounds, the first part of which denotes
the parent: dds dzma “brother” or (o da ‘sister” (both are in Genitive case: ddob dzmis
‘brother’s” and ol dis ‘sister’s”, denoting something or someone that belongs to brother or
sister) and the second part of which denotes the dzo¢vo /peyero shvili /ts’uli “child / offspring”.
The words gzo¢»o shvili “child” and feyevro tsuli “offspring” mean children of both sexes in
contemporary Georgian. However, the data of Old Georgian language and Georgian dialects
prove that both words dgogro shvili “child”and feyemo ts'uli “offspring”initially denoted only
a male child. Hence, initially, the Georgian terms: ddobdgocro / ddobpyero dzmisshvili /
dzmistsuli and obdzoero / oobpryero disshvili / dists'uli must have denoted: *ddoldojo

(43 ({4

dzmisbich’i “nephew, brother’s son” and *eoldo 3o disbich’i “nephew, sister’s son”.

Naturally, there arises a question: why was it necessary to make a distinction between
brother’s son and sister’s son? What was the reason for such distinction?

In my opinion, this was caused by social dominance of man, brother in comparison to
woman, sister. This gave advantage to the man, brother when it came to the division of property,
because the son was considered the heir, the share-holder of the family property both in the
highlands and lowlands of Georgia. The share of the daughter, in case the family also had a son,
was solely confined to the dowry. Thus, taking into account the fact that dzo¢»o / fepero shvili

/ts’uli “child / offspring” denoted only the son in patriarchal families
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with several generations living together, it was important to create the terms that would
adequately reflect the social and cultural reality, making a distinction between the brother’s son
and the sister’s son. This was necessary because the brother’s son was also considered heir to the

family property, unlike sister’s son, who would inherit his property from his father’s family.
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The content of teaching and learning is derived from education policy and is defined by the
vision of a state. The analysis of educational policy documents creates an opportunity through
which we can determine how regulations are linguistically constructed and formulated. The
discourse of education policy reflects the lexicosemantic, social and psychological phenomena
through the language used in the context of educational institutions. As known, education
policy documents play an important role in shaping social reality. Therefore, pragmatic aspect
of education policy as a linguistic phenomenon defines social relations in the context of
educational institutions. Since social individuals are involved in discourse of education, analysis
of education discourse is also the study of the of reality created by school community.
Consequently, we consider it important to study aspects of education policy documents that

influence the formation of social reality in the field of education.
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Changes induced by COVID-19 pandemic and unplanned change of learning format from face-
to-face to virtual format raised new challenges by students and teachers, as well.

Despite some previous experience in distance learning at several Georgian educational
institutions, they met new challenges through rapid change to online learning. Quality assurance
of the learning process turned out to be complicated and digital learning turned to be superficial
in comparison to traditional face-to-face learning, so that it could only partly replace traditional
learning format.

This process turned out to be especially difficult for teachers, which were not well prepared
for using digital media to search for new information and acquire or deepen their knowledge; to
share their ideas with colleagues; to observe their own work with the help of the internet. The
change from traditional to online format in the digital era was not so problematic for them as the
lack or insufficient knowledge of methodology of teaching in online learning format, which was
the main barrier in conducting the learning process on a professional level.

Interactive lectures and seminars were substituted by monologue speech of the lecturer in
front of the monitor. Instead of working on homework in an analytical way, the students copy-
pasted the answers from the internet or from fellow students / materials provided by the lecturer.

Unfortunately, a broad part of the educational society did not recognize that the format of
learning is important but more important is methodology and teaching materials adjusted to each
format in a proper way: e. g. typology of tasks - consistency, progression etc. The effectiveness of
particular methods depends on optimal activities, appropriate approaches which make the process
of learning effective. The teachers were not ready for teaching in a new format, the students had
low motivation and readiness for learning in a new format - all these led to significant difficulties
in managing the crises caused by the pandemic.

The issue of the qualification of future teachers and professional development of current
teachers became highly relevant as such competence as readiness to face current challenges
determines the professionalism of teachers in working with every format. The teacher
preparation and professional development programs faced new challenges countrywide as new

challenges require new ways of planning and conducting the process of learning and teaching.
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The teacher preparation program in Georgian as a Second Language at Ilia State University,
like other universities in Georgia, faced challenges despite the fact that this program has a blended
learning format since 2012 at BA level and 2016 at certificate level.

Accordingly, the program staff had a good experience in teaching in a blended learning format,
but still faces problems in teaching in a full online learning format. The problems concern on the
one hand, the lack of knowledge and readiness for online learning amongst the students and on
the other hand, only partial preparedness for complete digitalization by the program staff.

This presentation will deal with the total digitalization/online learning challenges faced by the
Georgian as a Second language teacher preparation certificate (one-year) program at Ilia State
University in general and problems arising for program students - current and future teachers -

in learning with an electronic learning platform.
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We have the variety of forms, ways, methods, strategies of teaching in the 21st century. It's
importantto achieve the goal, to gain the result, to perceive the given materials. Everyone is free
to choose anyways from the given approaches. Most of the textbooks are dedicated to English
language. English is dominated worldwide and it's not only foreign language but a second
language as well in manycountries. There are different visions and approaches in teaching a
language as a foreign or as a secondone.

Textbooks are mades based on the four skills: reading, writing, speaking, listening. Demand
ofGeorgian as a foreign language has increased. Many philologists have occupied themselves
withteaching Georgian as a Foreign language. Plus, they have means of teaching, once there are
manytextbooks already created, especially for the beginner levels. Online teaching has also
increased thesedemands. Every author forms his/her own style, approach and vision when
creating a textbook. In myopinion, it's important to first calculate the common methodical view
from the beginning to the end andonly then start working on the new textbook. This kind of
approach helps instructor gain the results andconsistent logical motion is encouraging hopeful
for the student.

Even if the textbooks are one of the means of teaching materials, it's also very basic and
important. The dominated visions of teaching a language consists of following attributes: self
studying textbook; workbook; appropriate reading materials. Would be excellent if the above
mentioned books aresupported with the listening materials, with a CD. This is the best case for
perfect practice and achievingthe goals, as both the instructor and the learner are given a
possibility to proceed the teaching wayswith the proper method. We must highlight the role of
the dictionary, which helps a student to properlyunderstand the ideas and thoughts. The
speacilaist from the whole world have created lots of supplementary means apart from the
textbooks, for active learning, the so-called alphabet, posters, word cards, large books, dominoes
for various vocabularies, boards, etc. Such tools for teaching also exist in Georgia, which are
actively used to teach Georgian as a Foreign language.

Word cards written on one side in Georgian, for example, ,,didi“- on one side, and on the
other side in English - big. Here, such tools are often very fun for foreigners and acceptable for

some learners. There are cards for different purposes. For example, only for numbers, nouns
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and adjectives separately, and so on. There are also lots of picture dictionaries that are
thematically sorted by situation.

Many countries have also developed an A4 size grammar board that is easy to understand
and easy to use. Basically, these boards are three-sided, tied together and folded. This grammar
board contains the complete and basic grammatical linguistic forms of the language to be studied
easily, with its own instance. For example, English-Russian contains a total of three pages of
grammar with its own hints. As I told you, there are many things in teaching Georgian as a
foreign language, but we did not have this kind of grammar board. We will present this material
and introduce its content to you. Due to the Georgian language system, unlike other languages,
"In the universe of grammar [" has three pages, but it includes only the alphabet, a small overview
of the language and names, when the verb in other languages is also discussed in this format. The
verb will require a separate "In the universe of grammar II", which is planned to be created in
the future. Our main message is to differentiate our ,In the universe of grammar I from other

languages", as ours is dedicated to names.

References:
Shanidze, A. (1953). Kartuli gramatikis sapudzvlebi, morfologia, I. [Basics of Georgian
grammar, Morphology, I].Tbilisi: Tbilisi University Publishing House
Kvatsadze, L. (1977). Tanamedrove kartuli enis sintagsi. [Syntax of modern

Georgian language].Tbilisi: Education Publishing House

311



960UL5 s baabols
063936000900 L{o3egdol JOMOMSO
300b303900 s 9MHMO Lsy5339000¢M
36O Mm39LOL SbsemobBo

Content and language integrated learning main
principles and onelesson process analysis

0903m5b F5e05389©H 009, ¢gEd 3MmHYM0IZ30e0

Teimuraz Shalamberidze, Lela Buturishvili

3oLz gdgE S 3OMTBILOMO 2oB30MMYOOL gMMmzbmero 396E M0

National Centre for Professional development of Teachers

153356dm  Lo@dyzggdo: gbolis s Lagbol 0b@ga®m06mqdweo Bffsgangds;
3990 G0w0b396M0 456099m S 30w0by3M0 J9MgIM: IMAMOOH030 W9Jlo3o;
dgmeg 9b5; LoabmdMm0z0 dobss®lO.

Keywords: : intergrated study of language and subject; multilingual environment
and bilingual environment: field vocabulary; second language; subject content.

312



9bols @ Logbol 0b®GHgaMomgdeo  LHsgemgds (CLIL) m®3dsyo  od39b@Holb  ddmby
Bog9bobsMEgdem FoEaMass, HMIGELSE o9Bbos 3608369 M3z560 M30MEHGLMdS: gliol- om
529330 LsLHsgz™ 3MME9LT0 9bs bEgds Lo3MBMb03530M LMo gds O 56 (oMM YIbL
LHogerol bogobl. dgmeg 9bol Tgufogams Lobgmerm Logbgdol Lfsgerols d9d39mdoo sl
dogMo  859m@GH0300909o  Bodwogds,  GMmIgwos  bgwl  Mfymdl  b3gE0R03MOO
94b03MMO FoM50L A5TOEMGISL. 53 JoEAMIL 9539dBIMs© 0949bgd9b 93996900, Loss

5oL 37 GH0E0ba3MM0 S BOEP0BAZMEMO FocgdM.
Pargdol  gobBogemdsdo  sM9JoMmMEgbmgsbo  dmbobergmdoo  3m335dGIMO©

LB GOdME 190069330 JoMIEMo gbs LEMIBIME 56 OLFI3EGIMS, MBLOE Md30L0
3m0303M-LME05WOHO S OLAEHMOOWW- 39w EWIOo JobIHYdo 3Jmbs. gb 30 bgarls
Mol 96M5JoMmmgbmgzsbo  gmbozmMo  xawngdol  LOHymaow  0bEYMEosL
Logo®mzgeml Lobgedfogmdo. gbol Lfsgzargdol bbgoslbgs Lobgwdfoxgm 36HmyMmsdgdol
2bd30Mmbo®m7dol 80bgs35, 98 5sd0sBMs MIMZEIGLMBOLMZ0L JoMIIWO 56 SGOL
29650900l 965, oL a53m Lo LEMbsME 396 BEMBIE 535009d0ME (oMAMIMO3)
9bsbs.

3GMdgdol  ©sdwgzol  gOHm-ghHmo B  guoL-ob  Logsbdsbsmegdenm  doymdols
09355 L3MEgddo. ®mMIEs  9OLYIMBOL  gloL-ol  bgrrolidgddwgwo  BogG™MM9dO:
5M5153056M0LO oMM gbmzsbo  AsMgdm, dobfogergdgwrms s FMLegwgms  IdIO
96mdM030 o LOAbMIMOZ0 3m3393Jb30d, 3MMBIBOMWO 630560 gdOL 5GBS IIMOLO
©Mby, gbol-ol 3(:06303930L sMIEFMPBS, FoLH3eGdGOL FOOL MsbsTIGIMIMBOL IdSWO
©™by, oMo HgLELNdO. 53 3M:MdWYTYOOL FMY350gO0L AB F0y35B605 0BEIYMOMYdMEO
3960399300l 999bs, 93909d0MM0  (3mELOL  gom®MTogqds, FLHogwrgdgms o
dmlfogwgoms 9bmdGmo30 3339396300l 5350gds, glol-ol Jglobgd GHGMgbobgyqdols s
3900656930l o993d35-56bMM30ggds, glob-olm3zol  Lsbfsgerm  MHglEOLgdol d9ddbs,
39090093l JmMHoL  056588OMIMdS, 49339000 gdbBY  MOMNO0YOHMNILHGOYdS.  glol-ol
1§30 900l doMHoMs0 LEHMWIEHMMS “bs 89039309l 3MBEIBEOL: Fobos®Ll, GMTgELs;
39bfo30m;  IOMEIEMOIIL:  gbmdM030  MBsMgd0Rs6T93005M909w0  BEBHGMIBHYH0JOOL
299my9gbgdsly 363933gO0L (Wods630,

300b3s, (gMs, Imbidghs, 30030390 sHBMHM36qds) Lobffogargdarsq; gbsls: go33gmowm by
399mbog9bgdge  AMs3oBH03oLS o @gdbogsl. Logsbm mmobdo  gloL-ol  doamdgdols
©5LBIORS BoFOMHMS 45300035¢0LobMm F99 90 Bs3oMHYBO: 25IZ305DMHM™

313



B3960 Lobifogarm 29335 (LOESdMLO); 3eoLAO YMMOPEIDS 2o3509b30W MM O35 9dODY;
393560b0mo 1539009LM O™ 399353d0MOL FoLOEYTS©; oLFO3M MSToB 035 3MBGHIJLEOL
dobg30m; y3gwms 59 3G0BE030L godmygbgdom 329399 JoMmmmo gbols s olEGMMool
06@ 9360060900 9453390000 d9-8 3eolido. dmblgbgdsdo (oMmdmmagbowos ghmo mgdol
B6Ygddo  gboL-ol  3Mm0b3E03gdoL  Qom35wolobgdom  FMTo390MEo  bygombo o
39965¢0B 9005 BolHogwrm LogMEgdo Homdmddbowo 3MMdEGIJd0 s Ms30L9dMEYd9dO.

@OoGJMSGHMMS:
QM 3000, Bood 3900, 930 Jo6do (2015) ,,960L5 s LogbmdMm0gz0 Gobss®lol
06@ 936060900 Lfogegds*. 399dM0x 0L 1b039MOLOEIGOL 290mI 399 ™Mds
http://ihjournal.com/clil-content-and-language-integrated-learning-do-coyle-philip-
hood-david-marsh-cup
9bob-ob Igomenmyos https://www.youtube.com/watch?v=RfbbZkx0cbo&t=50s
qbob-ob Lfogegdol  dgomeo:  Logzerslim momobdo qbob-ols

©sbgMgol 4 2%o https://www.fluentu.com/blog/educator/clil-method-of-
teaching/

035 093065, LYABMIMO030 FobsoOLOLS s BHogErgdol 9bols sm30LgdOL 0bEJAMOMGdS
393390009 - 309390 Ib: 0000633900 gobsmnergds; Lodsgom fogabo
3sLo3 90 gd0LHMZ0L“-bodmdowsdm  0bGgaMogools s gMHMm3b9dsMIMMOLO
MOHPO0GONMOJOOL (396EHMOL Jo@Egbmgzebo godmgds (2009); a3 79-82.

309M35Mens dmbiobe Piercarla Mossino (2018) How to use CLIL methodology in adult learner

classroom https://epale.ec.europa.eu/en/blog/how-use-clil-methodology-adult-  learner-
classroom

bommbo 393565d9, garobm 8s(393wsdg Lobfogerm 3Gmglbdo Logsbms 0bEgamocmadol
Q59000 IboMggdo The 2nd Teacher Conference “University and School”(Problems
of Teaching and Education) 6-7 June, 2014. Materials

314


http://ihjournal.com/clil-content-and-language-integrated-learning-do-coyle-philip-hood-david-marsh-cup
http://ihjournal.com/clil-content-and-language-integrated-learning-do-coyle-philip-hood-david-marsh-cup
http://ihjournal.com/clil-content-and-language-integrated-learning-do-coyle-philip-hood-david-marsh-cup
https://www.youtube.com/watch?v=RfbbZkx0cbo&t=50s
https://www.fluentu.com/blog/educator/clil-method-of-teaching/
https://www.fluentu.com/blog/educator/clil-method-of-teaching/
https://epale.ec.europa.eu/en/blog/how-use-clil-methodology-adult-learner-%20%20%20classroom
https://epale.ec.europa.eu/en/blog/how-use-clil-methodology-adult-learner-%20%20%20classroom
https://epale.ec.europa.eu/en/blog/how-use-clil-methodology-adult-learner-%20%20%20classroom
https://epale.ec.europa.eu/en/blog/how-use-clil-methodology-adult-learner-%20%20%20classroom

Language and subject integrated learning (CLIL) is an educational approach having double
accents, which has important advantage: in a learning process planned by ESIS, language
becomes a mean of communication and does not represent study subject. Second language
learning by means of school subjects is a strong motivator, which promotes enriching of specific
vocabulary. This approach is effectively used by countries, where is multilingual and bilingual
environment.

During the years in the compactly inhabited regions by non-georgian speaking population,
georgian language was not taught properly, which had its political-social and historic-cultural
reasons. This prevents non-georgian ethnic groups to completely integrate in the country of
Georgia. Despite the different language learning state program functioning, for the majority
of these people georgian is not the language of education, because of which they do not know
properly academic (sectoral) language.

One of the ways of problem solution is ESIS Educational approach introduction in schools.
Though there are ESIS’s preventive factors: lack of georgian language environment, teachers’
and students’ low linguistic and subject competence, professional development insufficient
level, not knowing ESIS principles, low level of collaboration between teachers, scarce
resources. As a solution for this problem we see integrated curriculum composition, academic
knowledge deepening, teachers’ and students’ language competence raise, planning-
implementation of trainings and webinars about ESIS, creation of learning resources for ESIS,
collaboration between departments, co-attendance at the lessons.

ESIS study principal structure must contain Concept: content, which we teach; procedures:
language skills developing strategy use in order to learn concepts (speaking, reading, writing,
listening, crisis thinking); language: grammar and vocabulary for use on lesson. In order to
introduce ESIS approach in the classroom, we must take into the wiev following questions:
understanding of out learning plan (syllabus); at class to pay attention at the tasks. Choose best
time for giving feedback,; teach grammar according the context; using all of these principles to
plan georgian language and history integrated lesson in 8 th grade.

In the report is represented processed issue considering ESIS principles within one
theme, and the produced problems and characteristics are analysed in study space.
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Development of non-Georgian language schools, provision of educational resources and
professional staff is one of the important directions of the educational space. However, there is
a certain tendency in this regard, which definitely need readiness. Recently, Georgian sectors
have appeared in the schools of the regions inhabited by the national minority of Georgia. This
is a kind of public order, because the representatives of national minorities realized the
importance of knowing the Georgian language as a state language. This can be a good start for
integration into the community and a successful career, so this tendency may become more
apparent in the future. It is necessary for the Georgian education system to be ready for these
processes and to create a concept for these regions that will take into account a number of issues
and make the teaching process more effective. The report will discuss the problems that have

arisen and several ways to solve them.
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My research topic highlights teaching-learning processes while ERT (Emergency Remote
Teaching). On closer inspection, it studies changes in the traditional methodology of developing
the oral-communication skill of English while teaching online because of the pandemic.

Thesis Actuality:

The announcement of Pandemic on the 12% of March, 2020 by the World Health
Organization and shifted educational system which became fully online.

Emergency changes in the curriculum of HEI of Georgia and methods of teaching the oral-
communication skill of English while using online platforms.

The readiness of professors and lecturers in terms of technologies and methodology whilst
Emergency Remote Teaching.

The importance of the oral-communication skill in the 21%century and challenges of
teaching-learning processes whilst Emergency Remote Teaching.

Research Novelty;

Currently there is no systemic research and its analyses about professors’ assessment of the
quality of developing the oral-communication skill in students of BA at HEI of Georgia .

What changes have been made on traditional methods of teaching languages whilst
Emergency Remote Teaching.

Deep research has not done yet on studying the challenges which were faced by University
professors and lecturers when they started teaching English in students of different faculties
using the shifted curriculum and online platforms in terms of developing the oral-
communication skill of English.

There are no surveys on exploring the satisfaction of University professors and students
about the online learning as well as the feedback they give to exact universities about the
effectiveness of online studies whilst Emergency Remote Teaching.

CEFR, the parts it consists of and challenges in terms of linguistic, pragmatic and socio-
cultural components defined by those documentaries whilst ERT. (Emergency Remote

Teaching)
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Research Question:

How the traditional methods developing the oral-communication skill of English in the
students of different faculties of BA have/have not changed whilst Emergency Remote Teaching?

The research interrogates corresponding sub-questions:

How the processes of developing the oral-communication skill of English in BA students of
different faculties go on?

How University professors assess the processes of developing the oral-communication skill
of English in BA students of different faculties whilst ERT

How the process of developing the oral-communication skill of foreign languages go on in
America and Europe

Research objective:

Research objective is to explore the development of the oral-communication skill of
English in different faculty students of BA in Georgia while Emergency Remote Teaching.

Research Methodology:

Qualitative research: Processing the secondary literature and reviewing the scientific
articles and researches already conducted about the issue.

Reviewing traditional methods of teaching languages and the analyses of possibilities of
using them while teaching online

Defining the communication concept and reviewing The USA five standards of languages.

Organizing semi-structured interviews with university professors and head of language
departments in four universities of Georgia.

Doing an experiment with my own groups by using the shifted traditional methods that can
be used productively while teaching online.

The research results will be used to create a guidebook for professors and universities,
recommending those methods that can still be used in a virtual class with some changes whilst

Emergency Remote Teaching.
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The causative meaning is a semantic universal, which is expressed in multiple ways in every
particular language. The paper deals with the problems related to the teaching of the category
of causative in Georgian as a second/foreign language.

In the Georgian scholarly literature, there are diverse opinions regarding the definition of
causative itself as well as the grammaticalization of this category. There are principally different
opinions, for instance, according to one opinion, causative is the same as medial contact
(Shanidze, 1953; Jorbenadze, 1975; Kiria, 1989; Oniani, 1998 a.o.), whereas, according to another
viewpoint, these two represent different grammatical categories (Asatiani, 1989; Sarjveladze,
1997). Distinction is also made between single and double causatives (Machavariani, 1988;
Taqaishvili, 1974 a.o0.).

A causative is a valency-increasing operation, which brings in a new argument, the causer
(S #A), into a transitive clause, with the original S becoming the O (Comrie, 1976; Harris, 1981
a.0.), According to A. Shanidze, during the formation of medial contact from a transitive verb,
the construction requires not causer S, but agent O (monadirem
(S) mgeli (O%) mokla “The hunter killed a wolf” > monadirem (S) katss (O%) mgeli (O%)
moakvlevina “The hunter made the man kill a wolf”). Clear definition of the functions of
arguments, both in the base sentence and derived/causative sentence, taking into account
foreign scholarly literature, will facilitate the teaching/learning of the given issue.

In Georgian causation of the verb is possible once or twice. If the basic form is an intransitive
verb (unmarked passive or a medial verb), causation is possible twice: bavshvi mgheris “The
child (S=A) sings” > deda bavshvs amgherebs “Mother (S — causer) makes her child (O¢=A)
sing” (single causative) > mama dedas bavshvs amgherebinebs “Father (S
— causer) makes mother ( O'nd — causee/causer) make their child (O¢=A) sing” (double causative).
If the basic form is a bipersonal transitive verb or a single causative, it is possible to bring in the
causer subject into the construction once: bavshvi tserils tsers “The child (S=A) writes a letter
(0OY)” > deda bavshvs tserils atserinebs “Mother (S — causer) makes her child (O"d=A) write a
letter (O%)”. Envisaging form and function, Georgian scientific literature views both the
causatives derived from single causatives and causatives derived from bipersonal non-causative

transitive verbs (akhtunebs >
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akhtunebinebs “makes jump,” tsers > atserinebs “makes write”...) as double causatives.
However, in fact, the forms derived from transitive verbs, the forms of "atserinebs” type,
represent the first stage of causation (Comrie, 1976). In the teaching process, special attention
should be made on this issue.

Unlike some other languages (e.g. Turkish, Japanese), Georgian is, as a rule, incapable of
double causation of a transitive verb. Double causative forms of “daatserinebina’ type are
obviously artificial for Georgian.

The paper also embraces other issues related to the teaching of causative. Besides,

methodological recommendations are provided regarding the issue in question.
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Digital workspace is an important pillar of teaching and learning a foreign language.
There are many learning platforms worldwide.

The corona-virus pandemic has posed the greatest challenges to the world, deepening
digital broadcasting and laying the groundwork for the widespread use of new teaching methods.
Distance learning has taking a leading place.

In this paper we have tried to discuss the role and opportunities of distance learning.

This type of learning was a lifesaver in a pandemic, when we had to be in a largely close
space, teachers were able to adapt to a new teaching platform, and students were able to get a
full education, which is a very important factor. In addition to online contact and exchange of
views both as a group and individually, it is possible to communicate with students and teachers
from all over the world. Students have the opportunity to use audio-visual material and thus find
more information. This allows the teacher to innovate and convey the new material in different
interpretations.

Accordingly to this we will share with you our experiences of how we overcome the
problem of face-to-face relationships.

It is noteworthy that information and communication technologies reveal amazingly
diverse and rich perspectives for both students and teachers despite their difficulties. Their use
facilitates learning.

-It is possible to use audio and video files, which we often do not have in the audience.
Because this is associated with certain problems, it is often not enough technique for all teachers
to use it equally. The listening problem is also solved.

-Communication is also quite simple, as it is possible to use role-playing games, in which
all students participate equally.

-Screen sharing allows you to share texts and various files. Finally, there is only one aspect
left, it is writing, which is actually difficult to control remotely, because students have a problem
in French, not everyone has a French keyboard and there is a problem with drawing swords. As
for the Russian language it is written differently and pronounced differently, so we worked very
hard to improve the correct writing and pronunciation.

Thus, socialization and face-to-face communication with the audience can not change
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anything, however, given the current situation, distance learning is a very convenient and easily
manageable process, as it helps the student to get an education and run the learning process

without leaving home.
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As a result of the vast technological changes that have taken place around the world,
"innovation" has become an important topic of research in many academic disciplines, including
teaching English. Applying digital technologies to language instruction has been one of the most
significant innovations in this field. The use of the internet and networked tools has provided an
opportunity for teachers and students to communicate and exchange information easily, leading
to its frequent use in co-operative learning.

The proposed presentation draws from experiences in online teaching, describing a course
in practical English for students in a BA degree program. The course, traditionally taught on-site
in a classroom, was transitioned to online teaching (using the Microsoft Teams platform) due
to restrictions imposed during the COVID-19 pandemic. The presentation will focus on three
main themes: the challenges related to moving online, the changes needed to adapt to these new
conditions, and the application of new teaching methods in order to maintain and increase
students' motivation and academic achievement. The experience discussed in the presentation
involves teaching English for three semesters during the pandemic. The first experience of
teaching online (the Spring 2020 semester) was the most dramatic, since the period of the
unexpected move from on-site to online was only three weeks. By the following semesters (Fall
2020 and Spring 2021), both students and teachers had become more accustomed to the
environment of online instruction. The presenter will also speak about the challenges and
difficulties foreign language teachers face in the process of teaching online, with the most
important factors to success in online teaching identified as using technology in rhetorically
appropriate ways and encouraging students to collaborate effectively. This experience helped
the presenter design and implement strategies for foreign language teaching specific to the
online format, allowing the following positive impacts of online foreign language instruction to
be
observed:

- Speaking skills were developed by participating in online sessions,

- Foreign language listening skills were developed for working remotely,

- Online textbooks were actively applied to the learning process,

- Collaborative learning skills were developed,

- Online research skills were improved in the English language classroom.
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In this study, we are researching the impact of immigration on acquiring the heritage
language in Iranian immigrant families to Georgia whose children age was between 3 to

15 years. The methodology used in this research is a survey study in the Iranian community,
and the results methodology is questionnaires. According to the answers and the independent
variable which is immigration, the result has shown that Iranian immigrant families to Georgia
try to keep their heritage language even though some families were multinational.

People are immigrating in the 21st century more than ever. This result is that people are
being separated from their mother tongue and joining a new world and language. One of the
challenges people face is how to preserve their heritage language while it faces a variety of
obstacles that may be lost by its speakers. In this research, we study the effects of immigration
on language knowledge from each side in addition to find out how the immigrant family’s

children acquire languages.
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The conference report will address the instructional nature and intensity of the lecturer's
written feedback for non-Georgian language students as an additional learning strategy during
the distance learning process.

The following issues will be discussed during the report:

o Desk research, discussion about the types of feedback and the effectiveness of using
feedback in the distance learning process.

e Description of research methodology.

e Quantitative research, The case of Thilisi State University, students of Georgian

language Praparatory Program; Description and analysis of research results.

o Teacher role / competence.

e To assess the instructional nature and intensity of the lecturer's written feedback as a
supportive learning mechanism for non-Georgian students at One-Year Georgian
Language Preparatory Program.

During the distance learning process, various electronic platforms can be used for giving
feedback to the students, both in oral (synchronous learning) and written form(asynchronous
learning, for Example: Moodle platform, or via e-mail), as well as the types of feedback can be
both short and closed, or extensive and descreptive. Furthermore, feedback may be used in the
learning process with varying intensities depending on the needs of the students.

The conference report will discuss the practice and effectiveness of using different forms of
feedback in the process of distance learning of a foreign language in the context of different
countries, as well as the results of research conducted in the framework of this conference at
Thilisi State University.
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Provision of quality and affordable education has been a challenge in the national
minority schools in Georgia. One of the key challenges, Georgian education system has been
facing, is implementation of state standards throughout Georgia, the language barrier creates
additional difficulties in non-Georgian communities, which hinders the full integration of
school communities in the educational space of Georgia. The basis of implantation of bilingual
education in minority schools is to strengthen teaching mother tongue and the state language.
The chosen model envisages teaching one part of the subjects in the mother tongue, the other
part — in state language using the CLIL methodology (Content and Language Integrated
Learning). One of the key pillars is to improve the quality of teaching Georgian as a second
language. To facilitate this process, several tasks need to be accomplished on a school basis: 1.
Introduce the principles and strategies of bilingual implementation of the National
Curriculum to non-Georgian language schools; 2. Develop and implement a bilingual school
curriculum based on constructivist educational principles; 3. Integrate digital technologies in
the teaching-learning process; 4. Develop effective approaches to school management; 6.

Facilitate developing a bilingual school community.

354



